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1. INTRODUCTION 
 
1.1 The Mission of the University 
 
1.1.1 The Hong Kong Polytechnic University, in its commitment to serve the community, 

continually strives towards excellence in education via quality learning and teaching.  
Its mission is to achieve “academic excellence in a professional context”.  We remain 
committed to ensuring that our professional and application-oriented character and 
ethos is retained, while the quality of our education, research, and services is 
maintained at a high level to meet the needs of the community. 

 
1.1.2 To achieve our mission, the University has developed its philosophy on learning and 

teaching, which is explicitly reflected in the University’s Strategic Plan for 2001 to 
2007.  This was developed with Hong Kong’s changing needs firmly in mind and the 
University’s role in supporting the development of graduates who can meet those needs 
and embrace ongoing change and progress.  To realise this philosophy, the University 
aims to achieve two aspects of students’ education.  One, which is common for 
university education worldwide, is the promotion of the all-round development of 
students through the development of generic skills and attributes.  The other, which is 
specific to our context, is the development of professional competence and academic 
excellence in students.  Under this guiding philosophy, the University strives to provide 
an environment that enables students to develop themselves via formal and informal 
curricula.  A strong feature of the education we provide is the considerable “added 
value” our graduates receive.  Our programmes are noted for their application-oriented 
focus and relevance to the needs of society with professional accreditation being an 
important part of the learning outcomes where it is required. 

 
1.2 Realisation of the Mission through Quality Education 
 

To achieve its Mission, the University aims for quality in education. Elaboration on 
how this is achieved will be discussed within the five domains of education quality 
work (EQW).   In order to ensure quality work, there are formal mechanisms and 
procedures developed for quality assurance and improvement, as well as avenues for 
building up a quality culture throughout the institution.  Feedback from a wide range of 
stakeholders acts as pertinent input to ensure our quality work in the overall process.  
Furthermore, feedback on the implementation of students’ all-round and programme 
specific education, as stated above, are channeled to the appropriate committees for 
consideration and follow-up. 

 
1.3 Progress Since the Last Teaching and Learning Quality Process Review (TLQPR) 
 
1.3.1 The report from the last TLQPR, held in January 1997, has provided a valuable 

contribution in furthering our educational quality work.  During the process of 
evolution, the issues raised have been addressed and used as a basis to further improve 
our quality.  The major highlights of the developments since the last TLQPR are 
outlined in the following paragraphs. 

 
1.3.2 A credit-based system was established in 1997/98.  This has enabled programmes 

which were highly structured in the past to provide wider options.  It has led to changes 
in curriculum design, and hence has allowed more choice and flexibility for students in 
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terms of what subjects they take and when they take them, without compromising 
programme coherence and external requirements such as professional accreditation.  In 
order to ensure that students are exposed to a more broad-based curriculum, the 
University has made use of the credit-based system by introducing schemes, 
major/minor options, free electives, and double degree programmes into curricula.  It 
has broadened as well as increased flexibility for students' learning. An important 
objective of the introduction of a centralised time-tabling system, which commenced in 
the current academic year, is to provide students with greater flexibility to make 
elective choices. 

 
1.3.3 Over the last few years, the University has more specifically articulated its commitment 

to facilitate the all-round development of students, so as to enhance their professional 
competence and to develop personal attributes important for our graduates.  In order to 
realise this, the formal curriculum includes a mandatory requirement of general 
education and language enhancement which is complemented by a wide range of 
optional activities in the informal curriculum; together they enrich students' learning 
experience and widen their vision.  In addition, the establishment of the new student 
hostels provides an opportunity for students to experience a fuller university life. 

 
1.3.4 With regard to learning and teaching processes, the University has placed much 

emphasis on professional orientation and integration of theory and practice.  To achieve 
this, internships and industrial and clinical placements have been established over the 
years to complement and extend on-campus activity.  Student-centred learning is 
encouraged and many innovative learning and teaching strategies like problem-based 
learning and web-based learning have been introduced to enhance this.  The 
University’s Learning & Teaching Committee (LTC), with the support of the 
Educational Development Centre (EDC), has been actively providing a leading role in 
the setting up of policies, strategies and guidelines. The LTC also provides a facilitating 
role in the promotion of collaboration amongst academic staff from various 
departments, and a co-ordinating role in the development and implementation of 
teaching development projects. 

 
1.3.5 The above developments necessitate exploration in the domain of student assessment.  

In order to align with the credit-based system, a Subject Review Assessment Panel 
(SARP) is used for examining individual subject results, while the Board of Examiners 
(BoE) is used for matters such as deciding upon overall results, award classifications, 
cases requiring declassification or those with extenuating circumstances.  

 
1.3.6 Implementation quality has been addressed with the refinement of the overall Quality 

Assurance (QA) system to make it more comprehensive.  While the monitoring of 
quality is best realised close to the service delivery front, the emphasis has been on 
ensuring ownership of individual departments in the implementation of quality learning 
and teaching.  The system has embraced all the five domains of EQW.  The system of 
Departmental Assessment introduced since the last TLQPR has been instrumental in 
the monitoring and enhancement of the overall departmental performance which 
includes all aspects of educational work.  Through this comprehensive QA system, 
variation between departments is being actively addressed, and faculties have been 
further empowered to ensure the learning and teaching quality of constituent 
departments. 
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1.3.7 With respect to the commitment of resources, a new one-line budget system has been 
introduced to give departments flexibility in optimising the use of resources to meet 
learning and teaching needs, focussing on the needs of students.  Funds from the block 
grant have been allocated to support learning and teaching activities, including teaching 
development projects, and providing matching grants for those successful Teaching 
Development Grant (TDG) projects approved by the UGC. 

 
2. THE OVERALL QUALITY ASSURANCE SYSTEM 
 
2.1 One of the key evolutions of the University in recent years has been the development of 

an overall QA system which integrates the various aspects of EQW.  The relationship 
of the key QA processes related to learning and teaching is shown in Figure 1.  A brief 
account of the current system and processes follows. The processes in respect of 
research degree education have been addressed in the attached Research Postgraduate 
Education Supplement and therefore will not be repeated here. 

 
 Institutional Level 
 
2.2 At the institutional level, the key committees directly responsible for EQW and 

reporting to the Senate on issues of learning and teaching are: the Quality Assurance 
Committee (Academic Departments) (QAC(AD)), the Learning and Teaching 
Committee (LTC), the Academic Regulations Committee (ARC)  and the Academic 
Planning Committee (APC), and the Quality Assurance Committee (Non-Academic 
Units) (QAC(NAU)). These Committees play a complementary role in the overall 
Quality Assurance System of the University. 

 
2.3 The QAC(AD) is responsible for drawing up (and refining) the institutional wide QA 

system, and overseeing its implementation at faculty and departmental levels 
(commencing from 2000/01, the QAC was reconstituted to focus its work on academic 
departments). Each department is required to compile a QA System Document.  This 
defines its QA goals and how they are to be achieved, taking into account the nature of 
the disciplines and any special circumstances and development stages of a department.  
The QA System Document reflects a self-conviction by departments to strive for, and 
implement quality, rather than having an entirely standardised mechanism imposed.   

 
2.4 The LTC is responsible for developing policies and procedures relating to the 

promotion of quality learning and teaching, and also for facilitating and monitoring the 
implementation of policies and procedures which impact directly on learning and 
teaching issues. It oversees and monitors the development of, for example, innovative 
learning and teaching methodologies, use of modern education technology, and the 
dissemination of good practices.  It also allocates grants that have been earmarked for 
the improvement of learning and teaching, and monitors the progress and quality of 
teaching development projects.  The Committee is supported, at an operational level, by 
Departmental Learning and Teaching Committees (DLTC’s), and this has ensured that 
institutional policies are well-integrated with, and take account of, front-line teaching 
experience. 

 
2.5 The ARC is responsible for issues relating to academic regulations and ensures that 

these are appropriate and consistent across faculties and departments. The Academic 
Planning Committee’s (APC) function is the development of academic programmes, 
especially new programmes. 
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2.6 The QAC (NAU) is responsible for the QA of all non-academic units to ensure their 
support to academic departments and the University at various levels to achieve quality 
EQW. 

 
Faculty and Departmental Level 

 
2.7 Faculty Deans and Faculty Boards have the ultimate responsibility over quality issues 

in the Faculty, including the entire work portfolio of the constituent departments and 
their programmes.  The three key processes operating at this level are: 
(i) Departmental Assessment (including validation of academic programmes); 
(ii) Annual QA Reports/Business Plans; 
(iii)Departmental Academic Advisor (DAA) System. 

 
2.8 The University takes pride in having implemented, since the mid 1980s, a 

comprehensive validation and review system, involving judgement by peers and with 
input by external specialists, to ensure the quality and rigour of our academic 
programmes.  The implementation of the Departmental Assessment (DA) system in 
1996/97 represents a further development in our overall QA strategy, whereby the 
focus of quality assurance has shifted from programme to departmental basis.  It is a 
logical progression and evolvement, which takes into account the maturity of the 
institution, and is in line with our overall direction of devolving responsibilities for 
quality assurance to the immediate stakeholders.  The University thereby entrusts an 
academic department with full responsibility for the whole spectrum of its work.  The 
department is therefore accountable not only for the quality of its study programmes, 
but also the quality of its performance in all other aspects of work, in pursuance of its 
mission and strategic objectives.  The DA is conducted once every five years and is 
based on peer review from internal as well as local and overseas specialists external to 
the University.  External members form the majority on the panel. New and existing 
programmes, hosted by the department concerned are validated/reviewed in this 
exercise.  By the end of 2001/02, all 29 academic departments/units have undergone at 
least one round of the DA exercise. 

 
2.9 Continuous quality improvement of the department is ensured through the annual QA 

Report/Business Plan exercise.  While the annual QA Report provides detailed 
information concerning the various aspects of the department and provides a self-
critique of its own performance during the year, the Business Plan outlines the 
department’s strategy for the coming three years.  Departmental Annual QA Reports 
are submitted to Faculty Boards and Deans first for comment and then approval, and a 
consolidated report from each faculty is submitted to QAC(AD) for further comments, 
endorsement and follow-up actions. Faculty Deans are also required to make an overall 
assessment on the work of academic departments, based on a set of common 
Performance Indicators.  The Senior Management Committee considers each of the 
Deans' Assessment, so that there is a collective and comprehensive review on the 
quality status of the institution as a whole and of departments individually.  Guidance is 
given to departments that under-perform in specific areas, to enable them to make 
improvements.  Accordingly, this new initiative serves a developmental purpose, and 
helps to raise the achievement level of departments in general. 

 
2.10 Similar to the DA system, Departmental Academic Advisors (DAA’s) undertake a 

holistic review of a department’s work, but on an annual basis.  DAA’s are appointed 
from amongst renowned academics in the relevant discipline (mostly from overseas, 
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but some local) for a two year term, and they conduct their reviews by way of an 
annual visit, lasting for a week, to the department concerned.  DAA’s perform a 
continuous monitoring function between successive DA exercises.  There is a 
requirement for reports of DAA’s to be considered in detail by Faculty Boards, along 
with the concerned department’s response, and this ensures that advice and comments 
given by the DAA’s are appropriately acted upon by the department to support ongoing 
development and improvement.  

 
Programme Level 

 
2.11 Although the University has already enhanced its QA framework to cover the entire 

work portfolio of an academic department, it has also retained its well-established 
mechanism for validation/review of new/existing programmes to ensure their academic 
quality and relevance to the community.  However, to streamline the process, review of 
existing programmes is included as part of the DA exercise; likewise the validation of 
new programmes is conducted in the DA if the timing can be aligned, otherwise a 
separate validation exercise is arranged.  In addition, accreditation of academic 
programmes with professional bodies can also be included in the DA exercise if 
professional bodies agree.  Further exploration will be undertaken with a view to 
increasing the integration of professional accreditation into this exercise. 

 
Staff Level 

 
2.12 At the individual level, the teaching evaluation mechanism conducted for all staff is the 

Student Feedback Questionnaire (SFQ), which is conducted for each subject taught.  
The results of the SFQ’s are conveyed back both to the Head of Department and the 
staff concerned. They can be used for both developmental purposes to enhance and 
improve the quality of teaching, and judgmentally as one aspect of staff appraisal.  
Staff are also encouraged to prepare teaching portfolios which may also be subject to 
peer evaluation. In addition, some departments have implemented a peer review system, 
and it is expected that this initiative will be extended to all departments in light of the 
initial trials. 

 
2.13 There is a growing ethos amongst staff to enhance the quality of learning and teaching.  

Academic staff are encouraged to adopt new and innovative teaching strategies to 
facilitate the learning process of students. Examples of good practices in this regard are 
shared across the institution through the Staff Intranet, seminars organized by the EDC, 
and the newly established Teaching and Learning Resources Centre (TLRC). The 
primary mission of the EDC is to work collaboratively with academic staff to support 
the improvement of learning and teaching and the TLRC was established by the LTC to 
facilitate the dissemination of good learning and teaching practices. 

 
3. THE QA PROCESSES/ACTIVITIES AND EXAMPLES OF GOOD 

PRACTICES IN THE FIVE DOMAINS OF EDUCATION QUALITY WORK 
 
 The first three EQW domains, namely design of curricula, learning and teaching 

processes, and assessment, are very much inter-related to provide an alignment between 
the curricula objectives, learning and teaching processes, and assessment methods. 
Hence many of the processes/activities involved in these three domains are common 
rather than being implemented as separate exercises at separate stages. The processes 
involved in the design of curricula, learning and teaching processes, assessment and use 
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of assessment results are given in Figure 2. The description below includes both the 
common processes/activities as well as some specific steps being taken at particular 
stages of educational delivery. 

 
3.1 Design of Curricula 
 
3.1.1 To achieve our mission of “Academic Excellence in a Professional Context”, the 

University places emphasis on curricula that address the students’ learning needs as 
well as the needs of individual professions. Apart from professional knowledge and 
competence, the curricula also encourage the all-round development and life-long 
learning of students.  Introduction of the credit-based system with the provision of 
schemes, major/minor option and free electives has enabled flexibility in curricula 
design to cater for the above expectations. 

 
3.1.2 As described in 2.11, the University has developed a comprehensive process in the 

development and validation of new programmes starting from the original idea 
formation to the initial approval by the Senate, then to the Programme Planning 
Committee for detailed curriculum design, and finally the validation stage. The review 
of existing programmes is normally conducted as part of Departmental Assessment. 
These procedures involve collaborative efforts at different levels including 
departmental (through the Departmental Programme Planning Committee), faculty 
(through the Faculty Board), and University (through the Senate). In designing the 
curricula, collaborative efforts are made between departments to increase flexibility of 
curriculum, where this is appropriate.   Such rigorous processes have helped to provide 
a formal QA mechanism for the EQW of curricula design. 

 
3.1.3 Input and feedback are solicited from the various stakeholders during the development 

of new subjects, and also for updating and reviewing existing subjects. Sources of input 
include employer and graduate surveys, feedback from current students via the SFQs, 
and meetings between staff and students. Advice is sought from Departmental 
Advisory Committees, Departmental Academic Advisors, external assessors at 
Departmental Assessment, professional bodies (where appropriate) and industry which 
provides valuable input to curricula design. Input from the range of sources also 
enables bench-marking against local and international standards as external experts are 
involved in these activities. Information collected is considered and discussed at the 
programme planning stage and also during meetings of the programme/subject teams.  
Peer discussions, meetings and debates are actively pursued in the above processes. 

 
3.1.4 Many academic staff of the University serve on professional bodies, trade organizations 

and government advisory boards as Council or Board Members.  This is an important 
interface between academic departments and the community at large and acts as an 
important mechanism to ensure curriculum design meets the needs of the community, 
matching our focus on applied learning.  Furthermore, experience through staff’s 
consultancy and research work has enabled enrichment of curriculum design, for 
example, the Telehealth System of the School of Nursing, and the Tsing Ma Bridge 
projects of the Civil & Structural Engineering Department. 

 
3.1.5 In line with the mission of the University, all programmes leading to professional 

awards have a practicum component built in as part of the curriculum in the form of, 
for example, industrial training, clinical attachment, and internship.  This supports the 
integration of theory with practice.  The Industrial Centre, Optometry Clinic, 
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Rehabilitation Clinic, and Rehabilitation Engineering Clinic provide valuable learning 
experiences in a real life environment.  Employers welcome the good practice of the 
University in including the practicum component in the curriculum. Projects, case 
studies, and laboratory work also help students to develop the skills of analysis and 
synthesis for problem solving. 

 
3.1.6 To complement the formal curriculum and enhance the all-round development of 

students, the Student Affairs Office (SAO) organizes a range of developmental 
programmes, particularly in the areas of global outlook, critical and creative thinking, 
life-long learning, communication skills, workplace competency, sportsmanship, and 
leadership. The scope of these developmental programmes is in accordance with the 
University's strategic objectives and the programmes are not only particularly focused 
on attributes to which employers attach high importance, but also where students 
believe they have a weakness.  Examples include: the “Preferred Graduate” 
Development Programme (PGDP) to provide work skills training and actual workplace 
experience to students; the “Leadership and Competence for Success (LCS)” 
programme to provide an intensive, high-pace weeklong leadership training camp; the 
Complementary Studies Programme (CSP) which offers courses in subject areas 
complementing the formal curriculum. The Physical Education Programme (PEP) 
provides sports activities and courses to enable students to appreciate the concept of 
physical health and wellbeing, as well as the importance of teamwork and 
sportsmanship.   In 2002, some 850 students have obtained training placements during 
the summer in Hong Kong (396), Mainland China (372), and 19 overseas countries (82).  
The PGDP is strongly supported by both our students and industry since they consider 
that it is a very good practice that serves a good purpose.  The LCS, CSP and PEP are 
also much appreciated by students.  To improve the design of informal curricula, the 
SAO solicits input from employers, academic staff, and students through employers 
and graduate surveys, and profiles of new students.  Further feedback is collected via 
exit surveys conducted by EDC and SAO, through informal discussion with staff, as 
well as focus group interviews and tea gatherings with students. 

 
3.1.7 As a developmental initiative, the University has also encouraged departments to 

introduce mentorship programmes in collaboration with the professions and industry 
and all departments are now involved.  The University is pleased to see that many 
alumni and senior professionals have been supportive in taking up the mentorship role, 
and all mentees have gained from advice, encouragement and friendship received from 
their mentors. 

 
3.1.8 To further improve the existing curricula, departments are asked to identify desirable 

attributes of graduates, and good practices in achieving these. Resources are also 
provided via the LTC to support initiatives to enhance the development of identified 
desirable attributes. All departments have identified desirable attributes and keep on 
improving their programme curricula on a continuing basis.  Teaching development 
workshops on curricula design are also offered by the EDC. 

 
3.1.9 The University has had considerable success in obtaining funding from the UGC 

Teaching Development Grants to conduct large-scale teaching development projects.   
This demonstrates the enthusiasm of faculty members in exploring new developments 
in learning and teaching. One recent example is the “Constructive Alignment: 
Matching Objectives, Learning and Teaching” project which commenced in September 
2002.  This is coordinated by the EDC and involves staff from nine academic 
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departments. The major objective is to encourage and support a reflective approach in 
curriculum design and development to ensure that teaching, learning and assessment 
processes are in alignment with, and support learning and teaching objectives. 
Experience and insight gained from this project will greatly contribute to further 
improving the processes and activities relating to the design of curricula.  

 
3.2 Design of Learning and Teaching Processes 
 
3.2.1 The University is committed to the development of student-centred learning to support 

the students’ development of independent and life-long learning skills  It is being 
institutionalised into the culture of the University.  It is a policy of the University that 
academic staff have as their prime responsibility quality learning and teaching.  The 
University’s LTC provides overall guidance, promotes improvement of learning and 
teaching methodologies and encourages the exploration of different approaches to 
learning.  There are both formal and informal meetings and seminars for staff, and 
between staff and students, in departments and faculties to discuss implementation 
results of the various learning and teaching processes for sharing, further improvement 
and refinement.  The EDC facilitates forums and seminars to provide insight, to discuss, 
to disseminate information and to provide support in all these endeavours.  As an 
example, the EDC has set up a team of project staff to help academics develop web-
sites and web-based learning and teaching materials.  Feedback suggests that this has 
been a much appreciated service. 

 
3.2.2 In the design of learning and teaching processes, an integrative approach is adopted in 

the development of curricula.  Student-centred learning strategies have been used to 
facilitate students to achieve their learning potential, while developing their innovative 
thinking, and problem solving abilities. This has been done by creating an environment 
that provides appropriate experience for students to discover and construct knowledge 
for themselves while the teacher, as the facilitator, provides guidance and open 
communication.  Facilities have also been developed to enhance students' learning in 
addition to formal teaching.  For example, the Centre for Independent Language 
Learning developed by the English Language Centre has been welcomed by the many 
students who have taken advantage of its facilities. 

 
3.2.3 In the initial programme planning stage, learning and teaching activities are designed 

by the Departmental Programme Planning Committee/subject teams to ensure that they 
are appropriate to curricula objectives, and provide opportunities for students to 
achieve specified learning objectives.  There is also emphasis on ensuring that the 
learning and teaching activities encourage active learning from students. Examples of 
some of these student-centred learning and teaching activities include problem-based 
learning, student support networks in learning, project work, and the incorporation of 
practicum experience such as workplace placements. To facilitate the development of 
effective IT skills in learning, appropriate learning and teaching activities are also 
designed to encourage students to use IT for searching for information and working on 
assignments.  To ensure and improve the quality of the design of learning and teaching 
processes, programme development teams also consider input from external sources 
such as Departmental Academic Advisors, experts from industry, the professions, 
experience from industrial attachments, exchange programmes, participation in 
international workshops and seminars, and peer review of teaching. 
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3.2.4 Apart from the planning and development procedures previously explained (Section 
3.1.2), the LTC, DLTC’s, and teaching team meetings also provide continuing forums 
for discussion and experience sharing to improve learning and teaching processes. 
Regular forums, seminars and workshops are organized by EDC and DLTC’s to 
provide support and opportunities for discussion and experience sharing to promote the 
concept and practice of new developments and approaches in learning and teaching. 
Feedback on teaching is continuously collected via SFQ’s and through meetings 
between staff and students. Results are reviewed by individual teachers and 
programme/teaching teams to identify areas for improvement.  

 
3.2.5 The design of learning and teaching processes is also supported by the experience 

gained from various teaching development projects supported by the Teaching 
Development Grants both from the UGC and the University’s internal funding. These 
projects include innovative learning and teaching approaches, development of learning 
and teaching resources, and use of IT in learning and teaching. Examples of some of 
these projects are two rounds of “Action Learning Projects”, the “Learning to Learn 
Project”, “Peer Tutoring”, “Teaching Effectively in Higher Education in Hong Kong 
(TEHE): Development of a Web-based Resource”, “TDG-Dissemination”, and 
“Problem-based Learning to enhance learning and teaching at the Hong Kong PolyU”. 
Deliverables from these projects include print- and web-based resources on learning 
and teaching approaches and strategies, and student self-learning packages. 
Experiences and resources are disseminated and shared via workshops, seminars, and 
web sites to teachers and students to support and provide references to improve 
learning and teaching.  In promoting the use of IT and innovative methodologies, 
emphasis is given to pedagogical design in using technology to improve learning. 

 
3.2.6 To provide the all-round education of students, learning activities outside formal 

classrooms are provided by various academic departments and other teaching support 
units. Examples of these learning activities include cultural activities and exhibitions 
organized by the Culture Promotion Committee, overseas exchange programmes, visits 
and placements, supported and/or organized by faculties and/or departments/centres.  
Summer courses in Beijing and Shanghai are organized for students to study Putonghua, 
Chinese Culture and History.  All these activities provide students with a wide 
exposure to enhance different aspects of their all-round development, particularly in the 
areas of global outlook, critical and creative thinking, social and national responsibility, 
cultural appreciation, leadership, and life long learning. 

 
3.3 Design of Student Assessment and Use of Assessment Results 
 
3.3.1 The design of assessment is an integral part of curriculum development, and an 

integrative approach is adopted to ensure that assessment methods address and are in 
alignment with learning objectives, and that they appropriately indicate the level of 
ability in meeting intended outcomes. In designing assessment methods and making use 
of assessment results, an integrative approach is adopted involving procedures 
described in Section 3.1.2. 
  

3.3.2 At the planning stage, Departmental Programme Planning Committees and/or subject 
teams meet to discuss assessment methods to ensure that they are appropriate to the 
programme/subject objectives, and that they measure intended outcomes. To address 
the different learning objectives, a range of assessment methods is employed to ensure 
such alignment. Examples of different methods used at the University are continuous 
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assessment, reflective learning strategies used by health-care professional programmes 
such as nursing, optometry, radiography, and social work, closed and open-book 
examinations, student peer and self-assessment, and the use of IT-based assessment. 

 
3.3.3 As an example of good practice in assessment, the Department of Applied Social 

Sciences has been successful in incorporating a locally validated criterion-referenced 
assessment system alongside both subject and professional practice teaching.  The 
system was welcomed by both academics and practice teachers because continuous 
feedback to students on their respective attainment levels serve to steer student learning 
directions and in fieldwork supervision sessions.  There is initial evidence that students' 
pattern of progression in the use of higher-order thinking corresponds well with their 
respective levels of study. 

 
3.3.4 Each department provides a Definitive Programme Document to all students informing 

them of the programme objectives, content, learning and teaching methods, and 
assessment methodology. 

 
3.3.5 Departments have internal moderation procedures for examination papers and project 

assignments to ensure that assessments are aligned with subject objectives and 
standards are consistently applied. 

 
3.3.6 Assessment results of individual subjects are thoroughly reviewed and discussed at 

Subject Assessment Review Panel (SARP) meetings. Overall results are similarly 
discussed at Board of Examiners (BoE) meetings. Comments and feedback provided by 
these are also fed back to Programme Committees for consideration and appropriate 
action(s). 

 
3.3.7 Opinions of students are sought with regard to assessment methods, format and 

frequency of assessment, and any perceived problems.  Follow-up actions are then 
taken by the Programme Committee as necessary. For example, feedback from students 
of the School of Nursing has been most useful in helping to refine assessment 
procedures for its newly introduced PBL system. 

 
3.3.8 To provide on-going development in assessment, staff development activities are 

organized by the EDC and individual departments to discuss and share new concepts 
and practices of assessment. Examples of alternative assessment methods introduced at 
staff development activities include portfolio assessment, peer and self-assessment, and 
assessment by reflective writing. 

 
3.3.9 The University has recently obtained funding from Teaching Development Grants to 

conduct a large-scale teaching development project “Enhancing learning and teaching 
through assessment” to commence in September 2002.  This project is coordinated by 
the EDC and involves staff from different academic departments. The experience and 
insight gained from this project will be disseminated to all academic staff through 
seminars, workshops and a web-site, and  will contribute towards further improving the 
quality of assessment and the use of assessment results to enhance learning and 
teaching. 
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3.4 Implementation Quality 
 
3.4.1 To ensure that the design of curricula, learning and teaching, and assessment processes 

are all being carried out coherently and effectively, the following Quality Assurance 
(QA) and Quality Improvement (QI) processes are adopted.  A diagrammatic 
illustration of the processes is given in Figure 3. 

 
3.4.2 The overall quality assurance of programme implementation is achieved via formal QA 

processes such as Departmental Assessment, Departmental Academic Advisors, 
Annual Business Plans and QA Reports. These processes require departments to reflect 
on and evaluate the quality of the implementation of the various aspects of education 
delivery, to identify strengths and areas for improvement, and also to set goals and 
objectives.  The teaching performance of individual teachers is monitored via the 
University’s staff appraisal system, and corrective action is taken when shortcomings 
are identified. 

 
3.4.3 The implementation of QA of staff quality begins with the recruitment of new staff.  

During the recruitment process, experience and demonstration of ability and potential 
in quality learning and teaching methodologies are important considerations. All 
shortlisted candidates are required to make a ten-minute presentation as part of the 
selection process to ensure their presentation skills and English language proficiency. 
The same criteria are also applied when considering and making personnel decisions. 
For existing staff, good teaching is acknowledged and rewarded by the University 
through the President’s Award for Teaching, as well as by departments’ and faculties’ 
Teaching Award schemes. 

 
3.4.4 To ensure and improve the quality of teaching, it is a policy of the University that all 

staff members new to teaching are required to attend staff development courses 
organized by the EDC, namely “Preparing to Teaching” and “Introduction to 
University Teaching”. These courses provide participants with theories and practice for 
effective teaching, and also act as a forum for open discussion and sharing of 
experience. Similar support is provided for teaching staff including Teaching Assistants 
to prepare them, and to enhance the quality of their supporting teaching role. The 
“Effective English Communication for Teaching and Research (EECTR)” workshop is 
offered by the English Department to provide support to improve the English 
competence of those teaching staff requiring it.  

 
3.4.5 Apart from the measures discussed in 3.2.4, the promotion and support for the sharing 

of good practices in learning and teaching are also achieved via faculty-based forums, 
seminars, and the setting up of the TLRC. All teaching development activities 
constitute an important aspect of on-going QA and QI processes.  

 
3.4.6 The student exchange programme has provided an avenue for international 

benchmarking when the credits of exchange students are mutually recognised with 
some overseas universities.  Also the University has come to an agreement with the 
Chinese University of Hong Kong (CUHK) to implement, with effect from September 
2003, a limited Student Exchange Programme.  This is in line with our strategic 
objective and it is expected that our exchange-out students will benefit directly and 
broaden/enrich their study experience.  At the same time, we envisage the exchange-in 
students from CUHK can bring added-value to departments and our own students 
concerned through cross-fertilisation of ideas and learning approach. 
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3.4.7 There are mechanisms and processes in place to solicit feedback from students on 
various aspects of learning and teaching. These include SFQ’s, programme/subject 
evaluation from students, graduate surveys, student-staff consultative meetings, and 
meetings between Heads of Department and students. The feedback is reviewed and 
considered by individual teachers/programmes/subject teams to ascertain quality 
teaching to ensure that curricula, teaching and assessment design and processes have 
been carried out as planned, and to identify strengths and areas for improvement.  For 
some departments, feedback on teaching is also solicited via peer review of teaching to 
provide a peer support system to assure and improve the quality of teaching. The 
implementation of teaching portfolios is another process that facilitates teachers’ self-
reflection and encourages improvement of teaching. 

 
3.4.8 Apart from the more structured processes that solicit feedback from students, on-going 

informal interactions between teachers and students also provide opportunities for 
identifying needs and obtaining feedback for quality assurance and improvement.  

 
3.4.9 The SAO also adopts QA processes in all the programmes it offers.  Input and feedback 

is solicited from various sources (see Section 3.1.6) to assure effectiveness, and also to 
identify areas for further development and improvement. Continued QA reviews and 
the introduction of Performance Indicators have also contributed towards assuring and 
improving implementation quality. 

 
3.4.10 The University provides additional help to “weak” students to assist them in improving 

their performance. Measures are taken by subject leaders, year tutors, and programme 
leaders as early as possible to identify students who appear to be having difficulties. 
Remedial actions will depend on the nature of the problem and may include additional, 
guided course-work after discussion with the student and/or counselling of and advice 
to students on, for example, time management. Students may be referred to other 
relevant departments such as SAO if weaknesses appear to be due to concerns relating 
to personal issues such as family problems or financial difficulties. Support is also 
provided by the ELC for students who are identified with specific weaknesses in 
English.  All students are encouraged to make use of the ELC facilities to improve their 
English communication skills as they see necessary. 

 
3.5 Allocation of Resources to Education Quality Work 
 
3.5.1 The University is committed to quality learning and teaching, and appropriate resources 

have been allocated to the various aspects of education quality work to that effect. 
 
3.5.2 The one-line budget has been in place for several years and this provides departments 

with flexibility in utilising resources to support new initiatives for learning and 
teaching development.  Some relevant examples include the purchase of a "Patient 
Simulator" by the School of Nursing, funding to support an in-depth study of learning 
and teaching by the Department of Applied Social Sciences, and the development of 
the "Multi-media Interactive Classroom and Laboratory" by the Department of 
Electrical  Engineering. Departmental resources are also available to support staff to 
attend conferences relating to learning and teaching and for staff attachments to 
overseas universities and to industry to update their knowledge and awareness of the 
latest academic and professional developments. Some departments also deploy 
resources to provide remedial teaching to ensure A-level standards in required subjects 
to prepare students for the programme curriculum. 
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3.5.3 Apart from funding from departments’ one-line budget, learning and teaching projects 

can be supported by the Dean’s reserve, the President’s discretionary allocation for 
special projects and other sources. Funding may support staff development activities, 
learning and teaching development projects, and the purchase of state-of-the-art 
equipment and facilities aimed at enhancing the quality of learning and teaching. 

 
3.5.4 In addition to Teaching Development Grants allocated by the UGC, the University 

makes annual earmarked provision for learning and teaching development from its 
block grant.  This earmarked provision is managed by the LTC with the support of 
EDC for activities such as projects conducted by individual staff, as well as 
departmental or faculty-based initiatives. Matching funds are also provided for those 
successful UGC funded TDG projects.  

 
3.5.5 To encourage and support appropriate and effective use of technology in learning and 

teaching, earmarked funds are provided to academic departments. In order to provide 
professional support to academic departments, the On-line Programme Development 
Unit (OPD) was established to facilitate the application of online multi-media 
technology in programme delivery within the University through co-ordination with 
various units such as EDC, Multi-media Innovation Centre (MIC) and Information 
Technology Service Office (ITS).  

 
3.5.6 The University has provided special funds to support the provision of IT facilities and 

associated equipment, and has upgraded student computer centres, staff computing 
facilities, as well as incorporating state-of-the-art technology in classrooms and the 
University network system. Classrooms have been extensively upgraded in the last two 
years. A working group set up by the LTC consulted widely with students and staff in 
collaboration with the former Estates Office on refurbishment needs. Physical 
requirements of rooms were addressed and appropriate upgrading and redevelopment 
actions taken, along with the provision of state-of-the-art IT facilities by the ITS as 
mentioned above.   

 
3.5.7 Funding is also made available to support initiatives to enhance the all-round 

development of students. These include University funding to support developmental 
programmes such as Leadership and Competence for Success (LCS), "Preferred 
Graduate" Development Programme (PGDP), Complementary Studies Programme 
(CSP), Student Exchange, Learning Experience in Chinese mainland, Pre-term 
Induction Programme, and Innovation and Technology Incubation Programme. 

 
4. SELF-EVALUATION AND FURTHER DEVELOPMENT/IMPROVEMENT 
 
4.1 From the above, it can be seen that the University has introduced many new initiatives 

to provide an environment and framework to enable the realization of quality education 
work, to best prepare students for their future.  The overall comprehensive QA system 
provides a formal mechanism to ensure quality work.  The guiding documents and the 
committees at various levels ensure coherence of processes and efforts at all levels.  
Regular and systematic assessment of departments with the view of obtaining 
comparable standards is built into the system.  Through various workshops, seminars, 
peer discussions, and participation in teaching development projects, a quality culture is 
developed within the University which encourages academic staff to accord more 
importance to quality learning and teaching, and to its continued improvement. The 
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different opportunities made available for reflection and stimulation for continuous 
improvement provide support for individuals and programme teams.  Through such 
developments, academic staff have taken on the provision of quality learning and 
teaching as their major responsibility. 

 
 Overall QA System 
 
4.2 The overall QA system has enabled departments to ensure coherence of processes for 

educational quality work.  Empowerment of Faculties and the introduction of 
assessment by Deans based on a set of Common Performance Indicators have 
minimised variations between departments.  The University is aware of the importance 
of upholding a formal structure of the overall QA system; but at the same time, it is 
understood that continuous review and improvement is necessary.  For example, it is 
important to pursue all necessary follow-up actions, and monitor and demand tangible 
improvements.  Furthermore, it is necessary to keep the amount of documentation to 
the minimum. 

 
4.3 An important purpose of our learning and teaching QA processes is to help our faculty 

members internalise EQW and to establish a departmental culture of quality.  An 
indication of such internalisation is how much EQW has been carried out throughout 
these years beyond the requirements of our monitoring mechanisms. Over the past 
decade, our learning and teaching QA processes have evolved significantly, from the 
use of External Examiners to microscopically review all examination papers before and 
after examination, to the current integrated system of DAA’s, the DA and departments’ 
QA Report and Business Plan. Through these mechanisms we have oversight of all of a 
department’s activities which acknowledges their inter-relationship, ongoing external 
input, and individual department’s taking responsibility for setting their own objectives 
and assessing progress. With these developments we note that the quality of learning 
and teaching activities receives the highest attention among staff. 

 
 Departmental Assessment (DA) 
 
4.4 After the completion of the first cycle of DA, the University, on the whole, is pleased 

with its implementation since the DA exercise reviews the entire profile of an academic 
department’s overall activities, including programme validation.  Because each 
department is visited by a different DA panel it is not possible to draw comparative 
conclusions between departments in any way other than in broad terms. A similar 
comment can also be made between subsequent DA’s for the same department, though 
in this case the second (often different) panel does have the report of the previous 
exercise to refer to, so follow-up actions/reviews can be made. However, the internal 
moderation system of departments with respect to assessment processes, together with 
professional accreditation and inputs of DAA's, have provided further quality assurance 
mechanisms.  It is understood that gradings being awarded in the absolute sense may 
not be adequate to reflect the performance and academic health of departments, detailed 
comments and follow-up actions are important to bring about continuing development 
and improvement.  

 
Annual QA Report System 

 
4.5 The Annual QA Report System enables the evaluation of departments to be carried out 

on an annual basis, and these reports act as input to the Departmental Assessment, 
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normally carried out once every five years.  Deans are responsible for monitoring any 
necessary follow-up actions.  This system will be reviewed from time to time with a 
view to streamlining its procedures to ensure ongoing effectiveness. 

 
Departmental Academic Advisors (DAA’s) 

 
4.6 The DAA system is effective in providing comprehensive advice on all aspects of a 

department’s work, including study programmes, learning and teaching, research 
activities, and related staff activities.  Since DAA’s are mostly renowned scholars from 
overseas institutions, they also bring valuable experience in terms of international 
benchmarking.  The DAA system is different from the previous External Examiner 
system in that it provides a more holistic view and opportunity for peer discussions 
with staff members.  The DAA reports are sent to Deans, Faculty Boards and Heads of 
Departments concerned, and follow-up actions are taken where appropriate.  In order to 
make better use of a DAA’s expertise and his/her knowledge of departmental work, it is 
planned to include the existing DAA as an ex-officio member of the relevant DA 
exercise. It is also planned that DAAs in the next round of appointments will be 
selected from the external DA Panel members. The existing link between the DA and 
DAA is the continuity the DAA provides on an annual basis and between the five-
yearly DA exercises, and this will now be further strengthened with a more formal 
linkage. It ensures the process of continuous review to further enhance the overall QA 
procedures. 

 
 Curriculum Development 
 
4.7 The University has made a commitment in its Strategic Plan to provide students with 

the opportunity for all-round development and our mission seeks to achieve academic 
excellence in a professional context. All departments and faculties are aware of the 
challenges posed by these commitments in both the design and delivery of programmes. 
Measures already in place to meet our objectives have been discussed and further 
developments are underway. Curriculum development involves staff in an active 
process of consultation and discussion to facilitate these objectives. Providing students 
with flexibility in their learning and opportunities for all-round development are 
evident in the range of different strategies promoted by the University and in the 
innovation encouraged and occurring within departments and faculties.  Supporting the 
formal curricula are the informal, extra-curricular activities staff involve themselves 
with to further enhance students' all-round development. This comprehensive 
commitment to student learning and development empower the University. The 
University is still in its early stage of providing flexibility to broaden students learning 
through a number of new initiatives that include, for example, major/minor options, 
free electives, and common subjects for programmes delivered by faculties.  Hence it is 
necessary to keep on promoting collaboration and co-ordination between departments 
as well as reviewing outcomes for further improvement.   

 
Innovative Learning and Teaching  

 
4.8 There are many initiatives to facilitate and promote student-centred learning and efforts 

are being made to ensure students understand the benefits they will derive from this 
approach.  Evaluation on the outcomes of learning methodologies needs to be carried 
out more systematically in order to further understand the degree to which these 
innovative endeavours are effective in achieving their stated objectives.  For example, a 
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study is currently being conducted to assess the effectiveness of recently introduced 
web-based teaching with a view to determining strengths and weaknesses to support 
ongoing development. 

 
4.9 How to go about developing all-round students is a challenging process. Since this is an 

issue identified to be of primary importance in the Strategic Plan 2001 – 07, collective 
efforts are being made by individual staff, departments and faculties to address these 
issues properly and as a matter of priority. 

 
 Student Assessment 
 
4.10 With the introduction of various innovative learning and teaching initiatives, detailed 

studies need to be carried out to determine to what degree assessment methods are 
impacting on intended learning outcomes.  Such evaluation studies need to be carried 
out in a systematic and objective manner.  For example, an on-going study is being 
carried out to evaluate the effectiveness of on-line student learning. 

 
4.11 Much effort has been devoted to the quality assurance of staff during the recruitment 

exercise, as well as for their continuous development through various activities 
including attendance at international conferences, seminars & workshops provided by 
EDC, and participation in innovative projects for learning and teaching developments.   

 
4.12 The University is moving towards a “lenient entry, stringent exit” concept with regard 

to admissions and graduations. Changes have been made in regulations that were seen 
as an impediment to the implementation. A change of this nature requires a change in 
the culture among staff and efforts have been taken to ensure understanding and 
acceptance of the measure. 

 
4.13 The University has adopted a strict policy on the use of English as the medium of 

instruction for all Bachelor programmes and above. We are making a concerted effort 
to ensure the policy is adhered to and corrective action is undertaken where staff are 
shown to be in breach of it. 

 
Implementation Quality 

 
4.14 Teaching evaluation via Student Feedback Questionnaire has been practised for all 

subjects since the mid 1990’s.  The SFQ exercise is frequently reviewed so that its 
drawbacks can be minimised, an example of this being the introduction of faculty based 
SFQ’s in 2001-02.  Peer review of teaching and the use of teaching portfolios have also 
been adopted by many academic staff. The University is actively planning to make 
them mandatory requirements to form a three-pronged approach to the teaching review, 
in order to give a more holistic and balanced picture.  

 
4.15 There have been regular teacher-student interactions in and outside of class as part of 

the formal curriculum.  Various extra-curricular activities are also provided acting as 
the informal curriculum for the development of students attributes to achieve all-
rounded development.  During all these processes, there have been many interactions 
between the students and the academic as well as non-academic staff.  
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Commitment of Resources 
 
4.16 Due to the multi-dimensions of EQW and the need for a more systematic understanding 

of how learning and teaching processes impact on student learning, it is necessary to 
commit further funds to encourage departments to focus on the development of 
teaching scholarship.  This is to allow individual disciplines or professions, for example, 
to design and develop instruments to measure appropriate learning outcomes. 

 
5. LIST OF SUPPLEMENTARY MATERIALS/DOCUMENTS 
 
 

(i) The PolyU Strategic Plan 2001-2007. 
 

(ii) Handbook for the Formulation and Implementation of the Generic Quality 
Assurance System and Performance Assessment Mechanisms. 

 
(iii) Departmental Assessment Handbook for Academic Departments. 

 
(iv) Sample documents on the processes of the 5 EQW domains such as samples of 

feedback mechanisms, and a selection of reports of various assessment 
exercises such as Departmental Assessment. 

 
(v) A paper titled ‘Some suggestions on the criteria for basic, good and outstanding 

level of teaching’. 
 

(vi) A paper titled "The PolyU's position on learning and teaching". 
 

(vii) Summary of LTC key activities corresponding to the terms of reference. 
 

(viii) Teaching development projects supported by Teaching Development Grants. 
 

(ix) Teaching development activities offered by EDC. 
 
 (x) List of LTC forums/sharing sessions. 
 
 (xi) Programmes and services provided by the SAO in relation to enhancing the 

quality of learning and teaching. 
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Key To Abbreviations 
 
APC Academic Planning Committee 
ARC Academic Regulations Committee 
BoE Board of Examiners 
CSP Complementary Studies Programme 
DA Departmental Assessment 
DAA Departmental Academic Advisor 
DLTC Departmental Learning and Teaching Committee 
EDC Educational Development Centre 
EECTR Effective English Communication for Teaching and Research 
ELC English Language Centre 
EQW Education Quality Work 
IT Information Technology 
ITS Information Technology Services 
LCS Leadership and Competence for Success 
LTC Learning and Teaching Committee 
MIC Multimedia Innovation Centre 
OPD On-line Programme Development Unit 
PBL Problem-Based Learning 
PEP Physical Education Programme 
PGDP "Preferred Graduate" Development Programme 
QA Quality Assurance 
QAC Quality Assurance Committee 
QAC (AD) Quality Assurance Committee (Academic Departments) 
QAC (NAU) Quality Assurance Committee (Non-Academic Units) 
QI Quality Improvement 
SAO Student Affairs Office 
SARP Subject Assessment Review Panel 
SFQ's Student Feedback Questionnaires 
TDG Teaching Development Grants 
TEHE Teaching Effectively in Higher Education 
TLQPR Teaching and Learning Quality Process Review 
TLRC Teaching and Learning Resources Centre 
UGC University Grants Committee 

 



 57

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

INTEGRATION OF KEY QA PROCESSES RELATED TO LEARNING AND TEACHING 

• General Learning Teaching Issues 
•  Graduate Feedback  

Senate 

QAC(AD) APC LTC 

Faculties • Faculty QA Reports
• Business Plans 

Academic 
Departments

• Departmental Assessment 
• Initial Programme Proposals 
• Validation of New Programmes 
• Departmental Learning and Teaching Committee 
• QA Reporting 
• Business Plans 
• Performance Indicators 

ARC 

Issues pertaining to 
Academic Regulations 

External 
Inputs

• Accreditation with Professional Bodies 
• Employers Surveys 
• Graduate Feedback (Departmental) 
• Departmental Academic Advisors (DAA’s) 
 
 
 

U
ni

ve
rs

ity
 

Ex
te

rn
al

 
D

ep
ar

tm
en

t
Fa

cu
lty

 
ARC: Academic Regulations Committee
QAC (AD): Quality Assurance Committee (Academic Departments) 
APC: Academic Planning Committee 
LTC: Learning and Teaching Committee 
EDC: Educational Development Centre 

Institutional QA System Development of new 
academic programmes 

EDC 

• Student Feedback Questionnaire (SFQ) 
• Meetings between Students and Staff 
 

Student 
Input

Figure 1 

57 



 58

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

PROCESSES IN DESIGN OF CURRICULA, LEARNING AND TEACHING PROCESSES AND ASSESSMENT 

Programme Implementation 

U
ni

ve
rs

ity
 

D
ep

ar
tm

en
t

Fa
cu

lty
 

Faculty 

Senate 

Validation Panel – (either 
independently or as part of DA)
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• Teaching Development Grants projects 
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• Departmental Learning and Teaching Committee (for 
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• External Bodies 

Feedback and Comments from: 
• Stakeholders 
• SFQ 
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• SFQ 
• Meetings between Students and Staff 
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The Hong Kong Polytechnic University (PolyU) 
Self-Evaluation Document for Research Postgraduate Education (RPE) 

 
 

Introduction 
 
Research Postgraduate education is of immense importance to The Hong Kong Polytechnic University (PolyU) 
because of its impact internally (it invigorates the University’s research activity) and externally (it aids the 
formation of a knowledge-based society), and also because the resources available for it are so scarce that it is 
regarded as a precious commodity.  Consequently, we have paid great attention to the procedures and rules 
associated with it to such an extent that we have achieved very high quality standards in our RPg programmes 
both in terms of processes and outcome.  This document will attempt to explain, very briefly, why we think 
this is so. 
 
Mission 
 
The mission of PolyU with regard to research is that we engage in research in selected areas, and in other 
scholarly activities in all areas.  In addition, the emphasis is on applied research. 
 
We adopt the same mission with respect to our research postgraduate (RPg) programmes.  Academic 
departments offer RPg programmes in selected areas (a maximum of four or five areas which have been 
determined a priori by each department in line with the expertise of their staff and consideration of in which 
areas there is the greatest demand for PhD/MPhil graduates)1.  The topics of PhD/MPhil study can cover the 
scholarship of discovery, the scholarship of integration and the scholarship of application, with each carrying 
an approximately equal share of the research degree topics overall in PolyU.  Furthermore, in keeping with our 
mission to undertake mostly applied research, we are mindful of assigning PhD/MPhil topics to our students 
which have the potential to benefit the community in the short to medium term. 
 
Administrative Framework 
 
The administration of research postgraduate programmes has to a large extent been devolved to the Research 
Committee (RC) by the Senate.  Very important policy issues related to RPg programmes (e.g. compulsory 
coursework in PhD/MPhil programmes) continue to be discussed in the Senate after they have been proposed 
by the RC, and certain other less critical issues are presented to Senate members for information.  However, in 
general, it is the RC that deals with issues relating to RPg programmes, in particular: a) determination of 
policy; b) consideration of matters to do with rules, regulations and procedures, and their implementation; c) 
confirmation of examination results and PhD/MPhil awards; d) resource issues, including allocating a research 
student quota to departments; e) setting the quality framework for research-degree activities; and f) monitoring 
the support services provided for research students. 
 
The RC is chaired by the Vice President who oversees research and consists of the Chairmen of all the Faculty 
Research Committees (FRC), representatives of each Faculty nominated by the respective Faculty Boards, and 
up to 6 other members.  Thus, the RC has a membership that is broad and representative. 
 
While the RC is responsible for setting the overall quality framework for RPg programmes, the day-to-day 
issues relating to ensuring quality and individual student matters have been devolved by the RC to the FRCs, 
and to a greater extent, to Departmental Research Committees (DRCs).  The functions of the DRC include the 
following: i) admission of RPg students, assigning supervisors, approving their study programmes 
(coursework and thesis), and the period of payment of stipends; ii) confirmation of registration and transfer 
from MPhil to PhD; iii) monitoring of progress; iv) approving de-registration; and v) approving thesis 
submission. 
 
The DRC membership includes the Head of Department (not necessarily as the Chairman) and several 
members representing each academic rank.  The FRC assumes the DRC's responsibilities when the particular 
student's supervisor is the Chairman of the DRC. 
 

                                                 
1  Academic units like the General Education Centre, English Language Centre, Chinese Language Centre and 

Multimedia Innovation Centre do not offer RPg programmes. 
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The RC consults the FRCs and DRCs before making major decisions, thus enabling a major portion of the 
academic community to contribute. 
 
The Research Office (RO) is the central administrative unit charged with implementing the policies and 
procedures agreed by the RC.  The RO administers the admission, registration and examination of research 
students.  It also keeps records of all RPg student files. 
 
Policies and Procedures 
 
Policies and procedures with regard to RPg studies are geared towards ensuring the highest quality and 
efficiency in RPg education.  By outlining all our academic procedures and regulations, we hope it will 
become obvious how we aim to achieve quality in RPg education.  Broadly, they are as follows: 
 
Admission 
 
Applicants with a Master's degree which has a significant research component or a first class Bachelor's 
honours degree can be admitted directly into PhD study.  All others are admitted into the MPhil programme 
first, and can later transfer into the PhD programme if they have made good progress.  Applicants who do not 
possess at least a second class honours degree are normally not admitted to MPhil/PhD programmes.  Those 
applicants who are not graduates of a university in which the medium of instruction is English are required to 
have satisfied a minimum specified standard in an international assessment designed to measure the 
applicant's English competence. 
 
On average, about one applicant out of seven is admitted into a research degree programme. 
 
Supervision 
 
The DRC assigns every student a chief supervisor and, in most cases, one or two co-supervisors.  Staff who do 
not have supervision experience work with an experienced colleague initially in supervising research students.  
The Education Development Centre of the University organizes workshops targeted at inexperienced 
academics with the aim of helping them gain an insight as to how to supervise research degree students 
effectively. 
 
Guidelines on the role and responsibilities of supervisors (and students) have been worked out by the RC and 
are readily available in Appendix C of Research Student Handbook (Appendix 1 which is available on request). 
 
The DRC is ultimately responsible for ensuring that the supervision provided to the student is satisfactory and 
that the student has all the facilities (equipment, consumables, books and journals, and space) needed to make 
satisfactory progress. 
 
Study programme 
 
Each student is required to submit a study programme, describing the taught subjects he will take (and when), 
and his thesis topic.  This study programme is prepared in consultation with his supervisor(s) and is endorsed 
by the DRC. 
 
Completing a designated number of taught subjects is a compulsory requirement for all research degree 
programmes.  It was introduced in July 2001 for the purpose of assisting all RPg students in gaining a solid 
background in the area of their studies, as well as ensuring that they do not focus too narrowly on the topic of 
their theses.  Transfer of credits gained before the commencement of research study is allowed only very 
exceptionally. 
 
The subjects which can be taken are those specially designed for MPhil/PhD students, those taken by TPg 
students and, exceptionally, those taken by final year Bachelor's degree students.  PhD candidates must 
achieve a GPA of at least 3.00 (out of 4.00), and MPhil candidates 2.75.  All taught coursework credits must 
have been gained before the student submits his thesis for examination. 
 
A preliminary evaluation of the implementation of the coursework requirement has been conducted and the 
RC has satisfied itself that it is being implemented properly. 
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A student who cannot complete his studies by satisfying the coursework requirement and submitting his thesis 
for examination by the end of his normal period of study is given until the maximum period of study to do so.  
The maximum period of study in the full-time mode of study is 3 years for MPhil and 5/6 years for PhD 
students.  The maximum period of study cannot be extended.  Students who cannot submit their theses for 
examination by the end of the maximum period of study are deregistered. 
 
Monitoring of progress 
 
At around the middle of the normal period of study, a student's progress since admission is assessed by means 
of examining a written report submitted by the student and an interview by a panel of staff.  This 
"confirmation of registration" is conducted formally by a team of academic staff composed of the student's 
supervisor(s) and one or two independent assessors.  The team's report is endorsed (or otherwise) by the DRC.  
Students who are not successful in confirmation by the second attempt are deregistered. 
 
Each PhD student submits a progress report on an annual basis after confirmation, and the supervisor is also 
required to state his observations.  The report is considered by the DRC.  If the DRC deems progress to be 
unsatisfactory, the report goes to the FRC with a proposal for remedial action to be taken. 
 
Examination 
 
After the supervisor(s) confirms that the thesis written by the student has reached a standard suitable for 
examination, the student submits his thesis.  The Head of Department appoints the Chairman of the Board of 
Examiners (BoE).  The Chairman should be from PolyU, and should have expertise which is relevant to or 
associated with the thesis topic.  The Chairman of the BoE then nominates the external examiners for the 
approval of the FRC Chairman, normally from among the candidates proposed by the supervisor(s).  The two 
external examiners appointed are from outside PolyU, and normally one would be local, the other non-local.  
The external examiners must be at least at the rank of associate professor, but a vast majority are professors.  
Based on a reading of the thesis, the BoE has to indicate that the student is ready for examination.  Otherwise, 
the student is required to revise the thesis or do additional work. 
 
PhD candidates are orally examined by two external examiners as well as the Chairman of the BoE and the 
candidate's supervisor.  In the examination of an MPhil candidate, only the local external examiner is required 
to be present, in addition to the Chairman and the supervisor.  The viva is open to all PolyU academic staff 
and research degree students, but there is also a closed session where the BoE can privately examine the 
student and decide on the recommendation.  The recommendation can take several forms, including a straight 
pass without revision, a pass after minor or considerable revision, a re-examination after the student is 
required to do additional work, or failure. 
 
Ratification 
 
The University RC meets every month to consider the recommendations from the BoEs.  The written report of 
the BoE is introduced by the Chairman of the relevant FRC and a brief discussion ensues.  The RC makes sure 
that the procedures have been followed faithfully, that the external examiners have done a thorough job, that 
the recommendation is consistent with the report and that the candidate has completed any revision that he 
was required to undertake.  The RC also takes corrective action by cautioning supervisors (and in one extreme 
case, sanctioning a supervisor) whose students repeatedly face difficulties during their studies and 
examination.  The RC also takes note of the publications produced as an outcome of the research work. 
Appropriate action is taken if any irregularities are spotted.  
 
The Faculty and the Department are not directly involved in the examination process: everything related to the 
viva is arranged by the RO, and the BoE's recommendation is ratified directly by the RC. 
 
Quality assurance 
 
The policies and procedures explained above ensure the maintenance of input quality, process quality and 
output quality.  These policies and procedures are those which are put in place formally by the University.  
Departments and Faculties are encouraged and expected to formulate their own policies and procedures on 
those issues which are not covered by the above and may be relevant only to the department or faculty 
concerned so that the totality of QA processes in the University are complete and internalized.   
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Any issue which is identified – during our various monitoring processes – as detracting from the highest 
quality of implementation is subject to revision by the RC, FRC or DRC. 
 
All policies, procedures, rules and regulations are extensively documented.  They are available to all RPg 
students and supervisors in the form of our comprehensive Research Student Handbook (both hard copy and 
on-line versions are available), which is continuously and regularly updated.  (The detailed regulations and 
procedures with regard to RPg programmes are contained in the Research Student Handbook). 
 
Cultivation, Training and Care of Research Students 
 
In addition to taking coursework and doing research, each research student is expected to undertake up to 6 
hours of departmental duties per week (normally in providing teaching support in tutorials and laboratories) as 
part of the training.  An evaluation of this type of training has been conducted by surveying all our research 
students anonymously and shortcomings have been addressed. 
 
In trying to cultivate a research ethos among students and to nurture their intellectual growth as young 
scholars, the University also expects them to attend the numerous research seminars given by staff, visitors 
and other research students, and to actively participate in the discussion following each seminar.  Some 
departments require their RSs to attend such seminars as non-credit bearing compulsory coursework. 
 
In order to ensure that our research students have an opportunity to meet other researchers in an international 
forum, each student is given at least one opportunity to attend an important international conference provided 
that he presents a paper there. 
 
The English competence of students is improved by arranging those who need it to attend special workshops 
organized annually by the Department of English for research students.  RSs are also strongly encouraged to 
take the credit-bearing "Communication Strategies in Research Contexts in English" subject as part of their 
formal coursework requirement. 
 
The University has catered for the needs and interests of research students to be better served by the 
establishment of the PolyU Postgraduate Association (PUPA) which is independent of the Student Union.  
PUPA has representation in several University committees and organizes special functions for its members. 
 
A special information booklet is given to all non-local students which helps them adapt to life in PolyU and in 
Hong Kong.   
 
The Health and Safety Office organizes bi-monthly induction programmes for research students with the 
objective of ensuring their health and safety while they are working in the laboratories.  Research students are 
also covered under the Group Personal Accident Insurance Scheme. 
 
For problems of a personal nature, the Student Affairs Office (SAO) provides counselling to all students, 
including research students, who are in need of such a service.  The SAO also provides career guidance and 
administers scholarships for research students. 
 
If research students have a problem with their studies (conflict with supervisor, not having all equipment 
needed to conduct research, etc.), they can complain to the DRC and FRC.  If they want to object to an 
examination result, they can launch a formal appeal.  Appeal and complaint mechanisms have been fully 
described in the Research Student Handbook. 
 
From academic year 2002/3, research students have been admitted to our recently completed student residence 
halls.  It is estimated that at any one time, most of our RPg student population have the opportunity to stay in 
our student accommodation, and thus be able to focus better on their studies and enjoy campus life. 
 
Research students are also provided with offices where each student has at least a desk, a computer and a book 
case.  For those who are doing experimental research, earmarked spaces have been allocated to them in our 
research laboratories. 
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To provide all-round education to research students, many activities are organized by the University outside 
the formal processes described in this document.  These activities are elaborated in the main self-evaluation 
document. 
 
Resources 
 
The RPg student quota is distributed directly to departments by the RC according to a formula that takes their 
research output, research supervision capability and whether they have been identified as an Area of Strategic 
Development into account.  This approach ensures that the limited RPg quota we have is distributed in the 
most effective way by ensuring that those departments that are earmarked to receive from research funds, are 
more productive in research and are more capable in supervising research students receive a larger share.  The 
indicators used in the formula are the results of the last Research Assessment Exercise, the number of CERG 
awards won by the department, the number of staff with PhDs, the number of refereed journal publication(s), 
and the number of research degree graduates produced by the department within the normal period.  The quota 
of research degree students for each department ranges from about 2 FTEs to about 40 FTEs.  For each student 
quota assigned to the department, the department also gets resources covering  associated expenses for each 
year of study, plus a conference attendance allowance for each student.  In addition to this funding, which is 
provided from the central research budget, the department also receives additional funding from the central 
budget to resource the department for the cost of the time the staff have to spend in supervising research 
students.   
 
Every full-time research degree student is paid a stipend from central funds, normally for the whole duration 
of the normal period of study, in order to ensure that he has the means to support himself financially and is 
thus able to focus on his studies better. 
 
The departments also get funding from various sources in order to provide the research equipment and other 
facilities needed by research students.  On top of the one-line budget, of which a portion can be used to buy 
equipment,  departments also receive funding to buy equipment from individual research project accounts, 
from the departmental general research funds, and from competitive large equipment grants distributed by the 
RC. 
 
Some funds and student quota are also reserved by central to support international research studentships which 
are distributed on a competitive basis between departments. 
 
The Library is resourced well so that it contains a great majority of the books and periodicals needed by our 
research students.  Virtually all such materials recommended by supervisors and other researchers are 
purchased in an exercise which is conducted annually. 
 
Outcome Measurement 
 
Even though the TLQPR exercise focusses on the processes the universities have in place for assuring 
academic quality, the outcome of these processes is also very important in judging how well the processes are 
implemented and how appropriate they are.  We regularly monitor the following outcomes, which will provide 
a measure of quality of the relevant processes: 
a) The quality of students admitted into the RPg programmes, in terms of the academic qualification of 

admittees.  It is worth mentioning that more than 85% of those admitted to our PhD programmes 
directly have a Master's degree.  More than 90% of those admitted to our MPhil programmes have an 
Upper Second Class Honours Bachelor's degree or above.  Therefore, the measures taken to ensure 
input quality are effective.   

b) The number of students submitting the thesis i) within the normal period of study and ii) after the 
normal period of study as well as the percentage of students who complete their studies within the time-
frame defined by the UGC.  The latter figure is around 50%.  An analysis of this rather unsatisfactory 
situation will be given in the next section.  

c) Examination statistics for MPhil and PhD students in terms of i) before viva - percentage of students 
whose thesis is required by BoE Chairmen for amendment and those whose thesis is required by 
external examiners for amendment, and ii) after viva - percentage of students whose thesis 1) requires 
no revision, and 2) requires revision and the time allowed for this revision.  The figures show that the 
number of students attending the examination and failing is zero, even though our examination 
procedures are extremely strict.  This is a confirmation of the fact that our examination procedures are 
designed to give a high degree of output quality as determined mostly by international assessors.  
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However, not all students who are admitted to our RPg programmes can graduate, as discussed in the 
next paragraph.   

d) Non-graduation rates in terms of students who i) withdrew, ii) were deregistered, and iii) were failed by 
the BoE.  So far, 27% of the students admitted to RPg studies have not been able to graduate, and in 
95% of the non-graduation cases, the student dropped out of his study.  Further exploration reveals that 
the main reason is the inability of some candidates to cope with the academic challenge they are faced 
with.  This is an indication that the standards we have set for our RPg programmes are high.  Non-
graduation rates are regularly monitored for individual students by the RC and an attempt is made to 
reveal the reasons.   

e) The average number of publications produced by the PhD and MPhil students of each Faculty as a 
result of their research studies is monitored yearly.  The average number of refereed journal articles 
written by PhD and MPhil students is around 3.5 and 0.7, respectively.  The average number of 
conference papers is 4 and 2.7 for PhD and MPhil students, respectively.  We believe that these high 
figures attest to the quality of our RPg programmes.   

f) The graduate survey is conducted annually among fresh graduates and gathers information about, for 
example, the quality of supervision received by the student, the adequacy of the facilities, the research 
environment and the rigorousness of the examination.  Appendix 2 shows the combined results of two 
of these anonymous surveys which have been conducted so far.  Specific questions about the type of 
work the graduates do after graduation, and whether they had access to all the information they needed 
during their studies about the regulations and procedures have been added to this year's surveys and will 
be made available to the TLQPR panel during the visit.  The results show the opinions of our graduates 
about all aspects of their studies and how they have affected their careers.  It is clear that our graduates 
overwhelmingly endorse the quality of their PhD/MPhil studies and their experience at PolyU.  The RC 
looks at the results annually and can take action on those departments for which the graduates did not 
seem to have an entirely satisfactory experience in some aspects. 

 
The statistics indicate the quality of our research degree programmes and provide (RC, FRCs and DRCs) with 
feedback on where we need to revise our processes or add new ones, or improve the implementation of these 
processes in order to enhance the total quality of our MPhil/PhD programmes. 
 
All of the above mentioned statistics (and some other minor ones which have not been mentioned) will be 
available for perusal during the TLQPR visit. 
 
Analysis 
 
One of the reasons which contribute to the high quality of our RPg education is that the average number of 
RPg students supervised by each research active staff at any particular time is about one, thus creating an 
environment where research students are regarded as a precious commodity and they receive the best possible 
quality of supervision.  Overloading of supervisors with too many students is a concept which is alien to us. 
 
The implementation of most of the quality assurance processes has been devolved from central to frontline 
units, thus ensuring the internalization of a quality culture.  This also ensures that departments are responsible 
for assuring quality for individual students, and they can tackle this task better than central because they have 
the most relevant information and means to take action.   
 
Furthermore, the Research Office is also charged with the task of being a gatekeeper, thus preventing anyone 
from taking a short-cut, either intentionally or accidentally, as far as quality procedures are concerned.  
However, this does not mean that the RO performs an indiscriminate policing job.  Most breaches of rules and 
procedures are conveyed to the overseeing Vice President who decides whether there is a case for giving 
exceptional approval.  The RO itself is subject to a bi-annual anonymous survey among academic/research 
staff and research students in order to reveal the level of satisfaction it enjoys among users.  In the last 
exercise, it commanded an average level of satisfaction of 4.4 out of 5.0. 
 
Another strength is that students have a choice of aiming for the MPhil degree or the PhD degree.  This 
ensures that the students can aim for the research degree most appropriate for their career aspirations and 
personal capabilities.  Virtually all students who have been admitted to MPhil and have later shown a desire 
and the capability to do a PhD, are given the opportunity to do so. 
 
One problem we face is that the number of students submitting their theses within the normal study period (2 
years for FT MPhil, 3 years for FT PhD for students with Master's and 4 years for FT PhD for other students) 
is quite low.  We believe this to be a universal problem; in most cases it does not happen because the student 



 
 

 

 

69

lacks the urgency to finish on time, but because he continues with the intention of producing a nearly perfect 
thesis.  Our procedures certainly do not encourage such a delay in completion; in fact we have put in place a 
number of measures to prevent this from happening.  Last year, we have also streamlined our examination 
procedures (without changing any of our regulations) with a view to shortening the time it takes to confirm the 
award from the time that the thesis was submitted.  Whether this attempt will produce the desired shortening 
of completion times remains to be seen.  A review will be conducted next year. 
 
The other problem we face in terms of assuring higher quality research postgraduate programmes is the fact 
that we have a very small student quota.  The small RPg student quota may be a threat to assuring a higher 
quality in RPg studies, because some of our PhD/MPhil students may not be able to find other students 
working on similar topics with whom they can discuss research problems.  However, the University makes 
every effort to minimize these constraints, by, for example, concentrating research studentships in particular 
areas in each department.  Along the same lines, it should be added that PolyU offers some unique fields of 
studies among all the universities in Hong Kong, and some of these fields are identified by the HKSAR as the 
key development areas.  The small student quota does not help to advance knowledge development in these 
unique fields. 
 
We have tried to minimize the disadvantages posed by the small RPg student number by using the opportunity  
which has been presented to us by the UGC in allowing us to recruit additional RPg students (beyond the 
quota) by using non-UGC funds.  We have drawn up extensive guidelines to ensure that a substantial 
proportion of the total cost that these additional students bring to the institution is met from our non-UGC 
funds.  We have, so far, admitted around 90 research student FTEs, in addition to our quota of 364 FTEs, by 
taking advantage of this opportunity.   
 
Conclusion 

 
The PolyU is very pleased that research postgraduate education has been included as part of the TLQPR for 
the first time.  This will give us an opportunity to demonstrate the high standards we are aiming for in 
MPhil/PhD programmes, the attention we are paying to quality assurance and the importance we attach to 
continuous improvement.  We look forward to meeting the Research Education Sub-Panel during the TLQPR 
visit, so that we can elaborate further on our RPg programmes, and discuss any new insights they may provide. 
 
 
 
 
List of Supplementary Materials/Documents 
 
1. A selection of PhD/MPhil theses (on subjects of the Panel's choice) 
2. Minutes of a selection of RC meetings 
3. A selection of various forms completed by the student/supervisor which serve as examples of some of 

our procedures 
4. A selection of external examiner reports and Board of Examiner reports as seen by the RC to reach a 

decision on ratification 
5. Statistics on the qualifications of students admitted to RPg programmes between 1998/1999 to 

2001/2002 
6. Statistics on thesis submission times and completion times in 1999, 2000 and 2001 
7. Examination statistics for MPhil and PhD students in 1999, 2000 and 2001 
8. Statistics on non-graduation rates from 1987/1988 to 2001/2002 
9. Statistics on the number of publications produced by PhD and MPhil graduates on 1999, 2000 and 2001 
10. Initial statistics on the implementation of the compulsory coursework requirement 
11. Research Degree Graduate Survey Results for 2002 
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Appendix 1 
(This Handbook is available on request)  
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Appendix 2 
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The Hong Kong Polytechnic University (PolyU) 
Self-Evaluation Document for Continuing Education Units (CEUs) 

 
College of Professional and Continuing Education (CPCE) 

 
 

1. Introduction 
 
1.1 The College of Professional and Continuing Education (CPCE) has been established 

by the University to implement the strategy for self-financed professional and 
continuing education activities. Under CPCE are two self-financed entities that offer 
their own awards, namely: 

 
i) The School of Professional Education and Executive Development (SPEED), 

and 
ii) The Hong Kong Community College (HKCC) 

 
1.2 In line with the strategic goals of the University, SPEED has the mission of offering 

courses and programmes directed towards mature learners seeking additional 
knowledge and qualifications in the spirit of lifelong learning. SPEED’s key goals and 
strategic plans were developed within the context of the University’s strategic plan 
after careful analysis and discussion among relevant parties. Currently, it is offering 
diploma level programmes, agency/franchised programmes of other tertiary 
institutions and courses for individual subjects (which are not part of any structured 
programmes). 

 
1.3 With the mission of becoming “a preferred post-secondary college offering preferred 

programmes that provide a solid foundation for further academic study and career 
development”, HKCC is responsible for self-financed sub-degree programmes whose 
main student target is secondary school leavers. It was established in the 2001-2002 
academic year in support of the SAR Government’s policy initiative to expand 
Associate Degree education in Hong Kong.   

 
 
2.  Scale and Scope  
 
2.1 At present, SPEED’s activities include: 
 

i) Programmes leading to PolyU SPEED academic awards; 
ii) Short courses offered under the Credit Accumulation Mechanism (CAM); 
iii) Other short courses;  
iv) Academic and/or administrative support to agency/franchised programmes of 

other tertiary institutions. 
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2.2 SPEED has been given the mandate by the University to offer professional and 

continuing education  programmes leading to academic awards. Currently, structured 
programmes that lead to PolyU SPEED awards include the Executive Diploma in 
Management Studies and the Professional and Continuing Education Diplomas. As 
quality is the focus of our strategy in learning and teaching, it is important that our 
educational quality assurance framework is recognised as comparable to that applied 
in academic departments. Towards this end, an integrated Quality Assurance 
Framework (IQAF) that follows the general quality assurance parameters of the 
University has been approved by the University Senate for use both in SPEED and 
HKCC. 

 
2.3 Operated on a self-financed basis, HKCC is currently offering only the Associate 

Degree Scheme which consists of five awards.  During the 2001-2002 academic year, 
the Associate in Business was offered with an intake of 240 students.  In this 
academic year, four new awards are being offered under the enlarged Associate 
Degree Scheme, which include the Associate of Arts, Associate of Science, Associate 
in Engineering; and Associate in Information Technology.  Current total intake is 
approximately 700 students.  Student intake is expected to reach the target number of 
3,000 students by year 2009 when HKCC will have its own campus.   

 
 
2.4 SPEED and HKCC are currently housed in the new non-UGC funded Professional 

Complex, which also accommodates other self-financed units of the University.  A 
short-term loan of HK$ 32.7 million has been obtained from the Government under 
the "Start-up Loan Scheme for Post-secondary Education Providers" for renting and 
refurbishing the related teaching premises for HKCC. In order to ensure that 
professional academic services are provided to our students, CPCE would contract out 
services to servicing departments of the University on a need basis. For instance, the 
Information Technology Services Office of the University has been commissioned to 
develop a Student Management System and the recruitment of staff of SPEED and 
HKCC is ‘out-sourced’ to its Human Resources Office. 

 
2.5 Since the only programmes that are offered at the sub-degree or above level under the 

purview of CPCE are HKCC’s Associate Degrees, we expect them to be the focus of 
discussion in this round of the TLQPR-CEU visit.  

 
 
3.  Quality Assurance Structures 
 
3.1 In terms of academic quality assurance matters, a formal link between CPCE with the 

University Senate has been established. In particular, both the Quality Assurance 
mechanism and programme validation require approval by the Senate.  

 
3.2 An Academic Board of CPCE, chaired by Dean of CPCE, has been set up to oversee 

all academic matters (including planning, vetting of initial programme proposals and 
their quality assurance), to validate programme proposals for final approval by the 
University Senate before implementation, and to approve the conferment of HKCC or 
SPEED awards.  

 



 

 77

3.3 The Senate-approved IQAF delineates systematically a set of coherent procedures for 
monitoring the quality of learning and teaching processes in CPCE. It covers the 
critical quality control parameters as set down in the five EQW domains. The IQAF is 
built on the basis of existing practices of PolyU and has been consolidated into a fully 
integrated hierarchy of actions and procedural guidelines. 

 
3.4 SPEED and HKCC are each headed by a Director who reports to the Dean of (PCE), 

who in turn reports to the Chairman (President of the PolyU) of the College Council. 
Both CEU's are required to submit an Annual Quality Assurance Report, via the Dean, 
to the Academic Board of CPCE for approval and further action.  

 
 
4. Quality Assurance at the Programme Validation Stage 
 
4.1 Programme validation is the vital building block for the overall quality assurance 

mechanism.  A rigorous process with well defined procedures is required to assure the 
suitability of the new programme.  

 
4.2 For the introduction of new programmes leading to academic awards, an initial 

programme proposal must first be approved by the Academic Board of CPCE. After 
gaining planning approval, the Programme Planning Committee concerned can then 
prepare the programme document, with inputs on pedagogy, curriculum philosophy 
and design, resources planning and budget.  

 
4.3 A validation panel of CPCE will be set up to validate all aspects of new programmes 

for final approval by the University Senate. Membership of the panel will be 
influenced by the nature of the programme under consideration and will include 
experts and peers who may be academic staff within the institution or from other 
tertiary institutions, representatives of employers and/or professional bodies.  It is 
mandatory for validation panels to include external academic specialists to provide an 
informed external assessment of the programme. Our Associate Degree Scheme, PCE 
Schemes and the Executive Diploma in Management Studies have all gone through 
this process leading to successful validation.  

 
 
5. Quality Assurance Goals in Learning and Teaching 
 
5.1 CPCE is fully dedicated to offering courses and programmes of high quality that meet 

the needs and aspirations of students.  In so doing, this responsibility is exercised at 
many levels: that of individual teacher, programme leaders, departments, Academic 
Board, and ultimately the University Senate.  CPCE must ensure that all award 
programmes offered through its constituent units are able to: 

 
(i) develop and sustain confidence in the quality of its programmes and of the 

student experience on those programmes; 
(ii) be aware of issues and problems which affect or might affect the achievement 

of appropriate academic standards and take suitable actions; 
(iii) review processes for resource planning and decisions; 
(iv) judge the value of the programmes to the continuing education community, in 

the context of the University’s on-going strategic development plans. 
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6. Critical Nodes of Quality Assurance 
 

The key players in the quality management process include the Subject 
Leaders/Lecturers, Programme Leaders, Programme Committees, Learning and 
Teaching Committee, Academic Advisors, Academic Board and College Council of 
CPCE as well as the University Senate. 

 
6.1 Establishment of a Full-time Faculty Structure 
 

With the establishment of CPCE, we now have a full-time faculty of 32 academic 
staff in addition to a pool of over 100 part-time visiting lecturers. In order to recruit 
the best staff members, the appointment of full time staff follows that of University 
guidelines and procedures. By September 2003, the projected number of full-time 
academic staff is expected to grow to 50. 

 
6.2 Subject Leaders/Lecturers 
 

A Subject Leader/Lecturer is appointed to provide academic and organisational 
leadership for courses that fall under a particular subject area.  It is the policy of 
HKCC and SPEED to appoint full-time academic staff to be Subject 
Leaders/Lecturers as far as possible. 

 
6.3 Programme Leaders and Committees 
 

Programme Leaders are the focal point of quality assurance, and are accountable in 
day-to-day operational terms to the Director of units under CPCE in ensuring the 
effective conduct and organisation of the programme within agreed policies and 
regulations. The Programme Leaders, therefore, provide academic and organisational 
leadership through the Programme Committee, which exercises the overall academic 
and operational responsibility for the programme and its development. 

  
6.4 Student and Staff Consultative Committee 
 

We are aware of the importance of our responsibility in ensuring adequate and 
effective opportunities for feedback between students and faculty, in a context that 
allows wide student participation. Numerous channels for informal communication 
between staff and students have been established and are elaborated under Sections 
7.2 and 7.4. In addition, a formal channel for full-time students of the Associate 
Degree to reflect their views has also been formed under the auspices of the Associate 
Degree Programme Committee in the form of the Student and Staff Consultative 
Committee.  

 
6.5 CPCE's Learning and Teaching Committee 
 

To inculcate the sharing of good practices and methodologies, a Learning and 
Teaching Committee was established in late 2001.  Chaired by a College Senior 
Lecturer, it aims to cultivate a quality culture in learning and teaching, via a range of 
activities that include workshops, forums, luncheon meetings, teaching 
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demonstrations, and regular bulletins. Activities of the Learning and Teaching 
Committee are elaborated in Section 7.2. 

 
6.6 Academic Advisors 
 

With the gradual expansion of programmes and the establishment of a full-time 
faculty, two Academic Advisors (AAs) had been appointed for SPEED/HKCC.  The 
AAs provide input and advice on the continuous improvement of the academic and 
management standards.  As much as possible the current AAs have been involved in 
the discussion, debate and formulation of the Departmental Strategic Plans.  

 
6.7 Academic Board of CPCE 
 

The Academic Board of CPCE oversees all academic matters and its role has already 
been elaborated in Section 3.2. 

 
6.8 College Council 
 

The College Council is the governing body of CPCE which is responsible for 
approving major policies of the College and in particular, making decisions with 
respect to management structures, and strategic directions. 

 
6.9 The University Senate 
 

The Senate has authority on all matters relating to academic quality assurance. 
Approval by the Senate is required for programme validation, initial setting up as well 
as all subsequent major amendments to the IQAF.  

 
 
7. The Quality Assurance Processes and Activities in the Five Domains of EQW 
 

This section focuses on the five EQW domains in the context of the implementation 
of the various systems and processes being set out in the IQAF.   

 
7.1 Planning and Design of Curricula (EQW1) 
 

Besides the formal QA procedures for the introduction of new programmes from 
planning to validation as elaborated under Section 4, a number of major factors are 
considered during the planning and design of curricula. 

 
Keeping in mind that CPCE’s programmes are self-financed, it is important to ensure 
they are viable in terms of community demand and that they fulfil the needs of those 
paying to attend.  In this connection, we make good use of our partnership and 
connection with professional or industrial bodies in our formulation and planning of 
professional and continuing education courses or programmes for part-time students.  
One example is the involvement of representatives from the printing, packaging, and 
jewellery industries in the programme planning committee of the PCE Scheme in 
Management. Other examples include our collaboration with bodies such as the Hong 
Kong Securities Institute, Association of International Accountants, and the Chartered 
Institute of Marketing.  
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Student feedback is an important source of input for planning and design of curricula. 
All students are required to fill in Student Feedback Questionnaires (SFQs) for each 
subject.  
 
There are also mechanisms for ongoing updating of subject curricula. Each subject is 
assigned a subject leader who is responsible for ongoing review of the curricula based 
on student feedback and liaison with professional bodies. Furthermore, before the 
commencement of each subject, the Subject Leader is required to provide a course 
outline that could contain modifications to the syllabus as the Subject Leader thinks 
fit. At the end of each course, all subject lecturers are required to submit a Progress 
and Feedback Report, which offers another opportunity for reviewing the subject 
syllabus. Subject Assessment Review Panels (SARPs) will be conducted for each 
subject after examinations and are charged with the responsibility to assure the 
academic standard.  

 
To enrich the informal curriculum and to further the holistic development of 
Associate Degree students, a Student Affairs Committee has been set up since 2001. 
Among its responsibilities are the organization of sports activities, courses for 
complementary studies, career talks and placements, advisory on Student Union 
matters, overseas studies and scholarships, and provision of student counselling 
services. 

 
7.2 Design of Learning and Teaching Processes (EQW2) 
 

During programme validation, students' special learning needs must be addressed to 
the satisfaction of the panel, in addition to the learning and teaching methodology, 
mode and duration of study, programme objectives, and resources planning. For 
example, Associate Degree students are generally considered to be less able than 
degree students in terms of their intellectual ability while PCE Diploma students are 
busy part-time students with substantial working experience.  
 
One key development is the setting up of the Learning and Teaching Committee in 
late 2001 to provide a focal point in the promotion of quality. Roundtable meetings on 
student learning problems, sharing of experience and discussions regarding the design 
of the Student Feedback Questionnaire have been conducted. With the increase in the 
number of teaching staff from 10 to about 32 in September 2002, the Learning and 
Teaching Committee has taken up a more active role. A series of initiatives have been 
undertaken or have already been scheduled to enhance the quality of learning and 
teaching. They include: 

 
i) the implementation of the policy requiring new and inexperienced teachers to 

take courses organised by the University's Education Development Centre; 
ii) the implementation of mentor-style teaching where, on a voluntary basis, 

experienced teachers offer to let new or inexperienced teachers sit-in their 
lectures or tutorials to observe how classes are being conducted; 

iii) the implementation of a system of in-class peer review (“Peer Class Visits”) 
among full-time academics once per semester to encourage exchange of ideas 
and experience for improvements in learning and teaching approaches. The 
design of the system emphasises the developmental/formative function. The 
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evaluative nature is deliberately excluded from such an exercise so that a 
collegial culture of open and frank exchanges, mutual encouragement and 
continued quality improvement can be given the chance to take root and grow; 

iv) the organisation and dissemination via email of regular Learning and Teaching 
Bulletin to all full-time lecturers with the aim to promote a culture of learning 
and teaching quality improvement; 

v) the holding of regular workshops and seminars on learning and teaching, some 
with assistance from outside experts or the Education Development Centre; 

vi) the organisation of activities to help students to learn how to learn, such as 
offering of complementary studies a course on “Learning to Learning” and the 
organization of a Mindmapping workshop; and 

vii) the setting up of departmental teaching awards in order to reward and 
acknowledge outstanding performance and encourage teaching excellence. 

 
To complement, as far as practicable, a student-centred approach, and to provide 
opportunities for face to face teacher/student interactions, all academics are also 
required to set aside at least two hours per week as consultation hours during which 
full-time students can approach the teaching staff for problems of an academic nature 
without the need for an appointment. Class tutors are also assigned to Associate 
Degree students.  They act as mentors during the course of students' studies in HKCC. 
Academic counselling (usually done jointly by a senior academic staff and the student 
counselling officer) is provided to students who are weak in their exam results.  
 
CPCE also adopts a range of innovative teaching methodologies and materials 
utilising web technologies and multimedia resources, such as: 

 
i) CD-ROM/videotapes for classroom teaching; 
ii) Web-CT platform for extended on-line learning and teaching; 
iii) Video link/Web-CT for internationally collaborative web-based subjects with 

local and overseas partner institutions. 
 
7.3 Design of Student Assessment (EQW3) 
 

During the programme validation, the assessment methods are subject to review. The 
proportion of assessment that should constitute Continuous Assessment versus 
Examination is established at the time when the subject is first approved.  
 
The IQAF has well-defined procedures to follow regarding the setting, moderation 
and marking of examinations to ensure security and quality of examination scripts. 
Two examination officers (one Academic and one Administrator) have been 
designated to take up overall responsibility for co-ordinating all examination matters.  
 
Written guidelines are given to all academics involved in examinations, and briefing 
sessions are organised to ensure thorough understanding of each teaching staff 
member’s role and the procedures to follow for examination related matters.  
 
Internal moderators are assigned for each subject examined. They are responsible 
prior to the examination for reviewing the paper for its appropriateness for the subject 
area in terms of coverage, level, and the formulation of questions. They also review 
sample examination scripts and the grades distribution.  
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At the end of each semester, Subject Assessment Review Panel and the Board of 
Examiners meetings are conducted to review the grade distribution and finalize 
student grades. Students with unsatisfactory results will be given academic 
counselling by appropriate full-time senior academics. Decision of Board of 
Examiners are then presented to the Academic Board for ratification. 

 
7.4 Implementation Quality (EQW4) 
 

There are in place various means to facilitate the implementation of plans relating to 
the first three EQWs. To monitor the proper implementation of the designs of the 
curricula, learning and teaching processes and student assessments, we also employ a 
range of feedback mechanisms: 

 
i) Student Feedback Questionnaires (SFQs) 

 
We place great importance on SFQ results in monitoring and improving quality. Two 
PolyU departments (Education Development Centre and the Statistical Advisory Unit 
of the Department of Applied Mathematics) independent from CPCE had been 
contracted to design the questionnaire. Procedures for administering SFQ are also 
carefully planned to ensure unbiased results.  
 
Contents of the SFQs cover the subject matter, quality of learning and teaching 
activities during lectures, and tutorials. Therefore, results of the SFQs provide an 
important means to monitor the implementation quality of EQW1 and EQW2. Each 
lecturer receives their SFQ results from the office, and takes note of areas that require 
improvement. A copy of the SFQ results is also passed to the Programme Leader for 
following up. Where SFQ scores or comments by students indicate possible problems, 
the Programme Leader will discuss the issues directly with the lecturer(s) concerned 
to better understand reasons behind the scores or comments and help develop possible 
solutions. During Performance Appraisal of each teaching staff, SFQ results form one 
of the components for review.  
 
The Programme Leader will also take up the issues and concerns highlighted in the 
SFQ results for follow-up action at the programme level.  Planning is underway to 
institute a programme evaluation questionnaire for final year students and a survey for 
graduates to solicit their opinions of the programme they attended. 

 
ii) Teaching Demonstration during Recruitment Process 

 
Besides relevant academic qualifications, teaching experience and industry experience, 
all teaching post applicants need to do a teaching demonstration to the satisfaction of 
the interview panel. 

 
iii) Mandatory Teacher Training for New and Inexperienced Teachers 

 
For all new recruits who do not have two years of full-time lecturing experience at the 
tertiary level nor any formal teacher training, it is mandatory that they should take at 
least one of the induction courses offered by the Education Development Centre. 

 
 



 

 83

iv) Performance Appraisals 
 

Each teaching staff member will have a performance appraisal once per year. There 
will then be an opportunity where a direct and in-depth discussion of performance in 
terms of teaching can be conducted. 

 
v) Staff Development Record 

 
Each staff is required to keep a Staff Development Record of their participation in 
activities (including, for example, seminars or workshops organized by the Education 
Development Centre or the Learning and Teaching Committee) for Continued 
Professional Development in learning and teaching.  

 
vi) Formal and Informal Channels for Student-Staff Consultation 

 
In addition to meetings of the Student Staff Consultative Committee, student 
representatives are also invited to join the Programme Management Committees so 
that their views can be heard.  Associate Degree students are encouraged to 
communicate with the College through informal channels, such as emails, Student 
Union, and the Student Counsellor’s Office.  

 
vii) Academic Advisors  

 
As mentioned under Section 6.6, Academic Advisers provide yet another means for 
monitoring learning and teaching activities in CPCE. 

 
viii) Annual Quality Assurance (QA) Report and Business Plan 

 
Units under CPCE are required to submit to the College Council annual QA Report 
and Business Plan for approval. As part of this planning and review exercise, 
benchmarks in the form of Performance Indicators have also been included in the QA 
system.  

 
ix) Departmental Assessment 

 
CPCE follows the University practice of having Departmental Assessment for its 
units every three to five years.  Different aspects of management and performance 
will be critically assessed by a panel set up by the Academic Board.  

 
x) Benchmarking with other tertiary institutions 

 
In the past two years, we have been actively seeking articulation of our Associate 
Degree Programme with local as well as overseas universities. Alongside the benefit 
to our students in terms of opening up further pathways for ongoing education, this is 
also a means of benchmarking our programmes against other tertiary institutions. The 
over 20 articulation agreements that we have managed to obtain are a testimony to the 
recognition of our implementation quality in terms of EQW1, EQW2 and EQW3. 
Recently SPEED was designated by the Securities and Futures Commission (SFC) as 
a Recognised Institute for providing Continuing Professional Training for SFC 
licensees. This is an example of external recognition of the implementation quality in 
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terms of relevance of courses, the design of curricula to students’ needs, and learning 
and teaching processes. 

 
7.5 Resource Commitment to EQW  
 

CPCE has been fortunate to have full backing of the University in all aspects of its 
operations.  To support the expansion of HKCC, a faculty of full-time academics has 
been built up gradually.  All courses and programmes of CPCE are being conducted 
in the new state-of-the-art Professional Complex of the University.  Students are able 
to enjoy access to University Library and other ancillary facilities. This is of 
paramount importance and has been repeatedly highlighted in the student feedback as 
one of the major attractions of our programmes. Student admission and records can 
now be handled by the Student Management System set up by CPCE.  

 
8. Further Development in Quality Assurance 
 

We are facing a lot of challenges in providing self-financed continuing education and 
are fully aware of the importance of quality in order to remain competitive in the 
future.  Of particular significance is the recently proposed Qualifications Framework 
by the HKSAR Government and its associated Quality Assurance Mechanisms. We 
are also conscious of the fact that the activities of CPCE are at an early stage of 
development, and have therefore put in place a QA system that reflects the 
University’s processes to ensure proper monitoring and adjustment according to the 
various feedback mechanisms. Strategies for action include review of existing 
Associate Degree programmes and development of new ones to broaden student 
choice, focus on learning outcomes rather than teaching inputs, promotion of WebCT 
as a learning and teaching platform, recruitment of additional full time faculty and 
automation of enrolment and subject registration procedures. QA as fitness for 
purpose is an evolving process. The adoption of Performance Indicators in the annual 
QA review would help to gauge our fitness, and identify areas for improvement. We 
will capture every opportunity such as the forthcoming TLQPR-CEU visit, our own 
Departmental Assessments and Annual Retreats to better our understanding and 
practice of education quality work, and strive to “become one of the leading providers 
of sub-degree programmes in Hong Kong and the Pearl River Delta”. 

 
9. List of Supplementary Materials/Documents 
 

General Information 
SPEED Business Plan, 2002/2003 
HKCC Business Plan, 2002/2003 
Vision and Mission: SPEED and HKCC 
Code of Ethics for Teaching 
General Information for Visiting Lecturers 
 
Quality Assurance Processes and Policies 
Integrated Quality Assurance Framework 
Terms of Reference and Membership: College Council 
Terms of Reference and Membership: Academic Board 
Sample Teaching Plans 
Sample WebCT teaching materials 
Performance Appraisal of Academic and Administrative Staff: samples 
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The Hong Kong Polytechnic University (PolyU) 
Supplement to the Self-Evaluation Document 

 

1. Introduction 

1.1 This Supplement identifies a number of exemplary accomplishments in learning and teaching.  
It also identifies areas of activity where the University aims to have further improvement. 

2. Exemplary Accomplishments 

2.1 A comprehensive and integrated system of quality assurance 

2.1.1 The overall Quality Assurance (QA) system has been developed through a process of evolution 
based on input/feedback from all levels of the University and channeled via Heads of 
Department, Faculty Boards and the Quality Assurance Committee (Academic Departments) 
(QAC(AD)). Departmental Assessment (DA) and the Departmental Academic Advisor (DAA) 
provide a holistic view of the activities of a department, the DA on a five year cycle basis and 
the DAA report as an annual event providing continuity to the DA. The annual QA Report 
submitted by departments via the relevant Faculty Board provides the avenue for departments  
to outline strategic plans and provide evidence of progress according to stated objectives. The 
two areas of QA (DA/DAA and QA Report) are complementary in that one provides a holistic 
review from external sources while the second is the responsibility of the department in 
planning and assessing its own progress. The system is effective in providing a formal and 
comprehensive mechanism to assess the academic health of departments. This is supported by 
the fact that all those programmes requiring professional accreditation have had this in place 
for many years.  The DA System has been introduced since the last Teaching and Learning 
Quality Process Review (TLQPR) and is exemplary in that it provides a thorough review of 
departmental activities, including learning and teaching, programme validation and review.  It 
avoids the duplication of effort of individual validation/revalidation of programmes.  Local and 
international Panel Members, as well as providing expert advice in the process, provide a  
means of benchmarking standards of programmes and departments.  Panel Members consider 
the system effective in monitoring the overall academic health of departments.  Furthermore, 
with our Faculty members participating in these exercises either as an assessor or as a member 
of an assessed department team, this role reversal has helped us to be more open-minded, 
rather than insular, in our approach to quality issues. 

2.1.2 Implementation of the DAA system has provided useful input and benchmarking to  
departments and provides continuity of review between DA’s. The role of the DAA is more 
comprehensive than that of the External Examiner (EE) system it replaced, as DAAs hold 
extensive discussions with staff and students, and their reports cover the breadth of activity of 
the department rather than the EE’s more narrow focus on individual programmes. 

2.1.3 The overall QA system has been enhanced in the last year.  Ownership is given to academic 
departments in implementing the system with monitoring conducted at the Faculty and 
University levels. A comprehensive review of the performance of all departments is conducted 
by the senior management on an annual basis in order to provide a common platform of 
assessing the quality of departments, and to ensure that strengths and weaknesses are identified 
and appropriate measures are taken to address them. 
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2.2 Development of Curricula 

2.2.1 Curriculum development places an emphasis on addressing the students’ learning needs in the 
context of professional requirements. This is achieved by ensuring professional competence is 
attained using learning strategies that also develop students’ all-round abilities and life-long 
learning skills.  Following the establishment of the University’s Strategic Plan, Faculties 
prepared a brief on the desirable characteristics of graduates within specific professional 
contexts. This view of expected outcomes has subsequently informed programme development 
to ensure opportunities are provided to enable students to meet the desired outcomes. The 
Educational Development Centre (EDC) has been proactive in providing the forum for 
academic staff to discuss ways and means by which common characteristics can be realised. 
Forums involve academic staff in providing input of their experiences, with evidence of 
outcomes.  This is subsequently discussed among participants, allowing cross-fertilisation of 
ideas among professionals. 

2.2.2 The successful implementation of the credit-based system has enabled the University to 
introduce schemes, major/minor options, free electives, double degree programmes and 
foundation teaching in Faculties.  This provides opportunities for increased flexibility in 
programme curricula and a broader curriculum content for students. These developments have 
received strong student acceptance. The inclusion of general education and language 
enhancement subjects as required components of curricula has provided students with the 
opportunity to study more broadly than their specific professional requirements, and they are 
also offered a wide range of options in the informal curriculum offered by a range of 
departments. The all-round development of students through formal and informal curricula is  
an exemplary accomplishment.  Exemplary examples of activities outside the formal curricula 
that support the all-round development of students include, for example: the “Leadership and 
Competence for Success (LCS)” programme; the “Preferred Graduate” Development 
Programme (PGDP); the Complementary Studies Programme and the Physical Education 
Programme (PEP).  This area has flourished because of the unstinting efforts by the University 
in providing resources and by staff in devising and managing programmes.  Student response 
has been very positive which provides evidence that efforts are leading in the right direction. 

2.2.3 The integration of theory and practice as it is accomplished through the practicum components 
built into curricula, provide exemplary examples of how to manage applied learning. Our 
success is demonstrated in the professional recognition accorded those programmes requiring 
it, and survey results that indicate our graduates are preferred by employers for their applied 
knowledge and understanding.  For example, the development of on-campus clinics support 
health care students applying their learning in controlled clinical situations.  

2.2.4 The various innovative learning and teaching methodologies carried out by academic staff in 
collaboration with EDC have supported the development of student-centred learning.  As with 
any change process the degree of student-centred learning has increased over time until we   
have reached the point where we believe it has become firmly established in the University 
culture. Many examples are available including the development of problem-based learning, 
web-based teaching, project and portfolio work, student practicums including workplace 
experience, and peer and/or mentoring schemes. 

2.3 The use of Teaching Development Grants and associated funding 

2.3.1 The University has successfully completed a number of large-scale learning and teaching 
projects that have been made possible because of staff’s success in gaining funding from the 
competitive bid process for Teaching Development Grants (TDG’s). The Learning and 
Teaching Committee (LTC) has been proactive in providing further funding as necessary via 
top-up grants. The outcomes of these projects have been disseminated and shared via 
workshops, seminars and web-sites, and have supported the development of student-centred 
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learning. Well established or completed projects include “Action Learning Projects”, 
“Learning to Learn Project”, “Teaching Effectively in Higher Education in Hong Kong 
(TEHE): Development of  Web-based Resource”, “TDG-Dissemination”, and “Problem-based 
Learning to enhance learning and teaching at the Hong Kong PolyU”.  

2.3.2 From the most recent round of competitive bidding, the University was successful in securing 
funding support for eight teaching development projects, five of which are of rather a large 
scale.  The EDC will collaborate with academics in the coordination and development of these 
projects.  Staff are also involved in collaborative grants awarded to other institutions.  All of  
the large-scale grants, past and current, have involved or do involve a number of departments 
via sub-projects, providing cross-fertilisation of ideas and developments between colleagues in 
different areas; and in this the EDC has been proactive in bringing staff members together with 
common areas of interest. The EDC also provides an important function in providing the 
facilities and common ground for the dissemination of learning and teaching developments, 
from large and small-scale projects, via forums, seminars and workshops, for example.  

2.3.3 The LTC, in conjunction with Departmental Learning and Teaching Committees (DLTC’s), 
provides support for the development, dissemination, and monitoring of progress of projects, 
and the LTC is the funding arm for learning and teaching projects.  Departments make use of 
their one-line budget for funding of learning and teaching development and activities, and 
projects can also be funded from sources such as the Dean’s reserve, and the President’s 
discretionary allocation for special projects.  The activity and outcomes generated by learning 
and teaching funding allocations have provided departments and programme teams with the 
structure and funding necessary to support the establishment of student-centred learning at the 
University. 

2.3.4 The University is proactive in establishing the use of IT in learning and teaching. A TDG grant 
led by the EDC has successfully supported a number of groups to implement IT into teaching 
and the University has taken this a step further by setting up the On-line Programme 
Development Unit (OPD) to further facilitate the application of online multi-media technology 
in programme delivery. OPD coordinates with various units such as EDC, Multi-media 
Innovation Centre (MIC) and Information Technology Service Office (ITS) in its support of 
staff. ITS has installed state-of-the art equipment in classrooms to support IT delivery and 
established the University IT network.  

2.3.5 The combined roles of the LTC, DLTC and EDC in providing structure, support, and 
encouragement to staff to enhance learning and teaching, and the positive advantage academic 
staff have taken from the opportunities offered, is exemplary. 

3. Areas for Further Improvement 

3.1 The overall QA system is well structured and integrated into procedures at all levels.  However, 
the University realises it is necessary to continually review systems and procedures to improve 
and refine them. Current discussion is focussed on how the Annual QA Reports can be further 
streamlined so that only the key points need to be presented.  Procedures will also be reviewed 
so as to simplify the overall system and therefore increase efficiency. 

3.2 The University has further refined its staff appraisal system so that performance and 
reward/sanction are more directly linked through the exercise.  The teaching performance of 
academic staff is a significant factor in determining the quality of performance. Through the 
appraisal system individual staff members set objectives to provide direction and as markers of 
progress which are reviewed at the subsequent exercise. Through this measure strengths are 
further encouraged and weaknesses are articulated and criteria for improvement are noted. 
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3.3 In a recent review of the DA and DAA systems, opinions have been expressed that DA Panel 
Members and DAAs should, apart from giving opinions on aspects of learning and teaching, 
also report on the quality of all aspects of student assessment. This will be implemented in the 
near future.  Furthermore, in order to make better use of a DAA’s expertise and his/her 
knowledge of departmental work, it is planned to include the existing DAA as an ex-officio 
member of the DA exercise, and in the next round to appoint them from among the external  
DA panel members.  Currently the DAA provides the link between the five-yearly DA  
exercises and this linkage will now be strengthened and formalised to provide a more 
continuous QA process. 

 
3.4 The launching of the credit-based system has allowed the development of, for example, 

schemes, major/minor options, free electives, and double degrees, though progress is still at an 
initial stage. The University believes further effort is required to encourage these developments 
that lead to broadening of the curriculum to provide greater flexibility for students and wider 
career options for graduates.  

3.5 Currently the Student Feedback Questionnaire (SFQ) is the formal common measure of 
academic staff teaching performance throughout the whole institution.  Such a system must be 
open to continuous review to ensure it is providing an accurate review of teaching performance. 
After a recent review of the process conducted by LTC, it was agreed that Faculties should be 
allowed the flexibility in designing their own SFQ format for subsequent approval by the LTC. 
The revamped SFQ’s provide a measure of subject feedback as well as learning and teaching 
quality. A subsequent refinement has been the incorporation of three common, generic 
questions on teaching quality, and one relating to the use of English in the classroom.  The 
University has adopted a strict policy on the use of English in the classroom for Bachelor 
programmes and above, and it is important that this is monitored to ensure it is implemented.  
The University is actively considering the adoption of teaching portfolios and peer evaluations 
as additional formal measures for all academic staff to provide a more holistic picture of all 
aspects of teaching performance.  

3.6 There have been many developments by teams of staff in implementing innovative learning 
and teaching methodologies, a number of which have come about through funded projects. 
There is a need to carry out further studies to determine the longer term impact on student 
learning and outcomes, with a view to further improvement and wider implementation as 
appropriate. 

3.7 The University is moving towards a “lenient entry, stringent exit” concept and it has been 
necessary to review regulations to ensure it can be properly implemented. It is important to 
work with staff to change the culture so that the concept is accepted and internalised to ensure 
it works fairly and consistently. 

3.8 The University believes that setting up a learned association/society in Hong Kong to promote 
the culture of quality learning and teaching would support the pursuance of teaching 
scholarship, and develop such a culture amongst local academics.  Such an organization would 
facilitate the wider adoption of good practices and enhance the profile of educational 
excellence. 

 

 

 

November 2002 


	Main Self-Evaluation Document
	Supplement on Research Postgraduate Education
	Supplement on Continuing Education Units
	Supplement to the Self-Evaluation Document



