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Preamble:
Some brief remarks on methodology

The remainder of this Handbook describes good practices relating to quality assurance
and improvement in teaching and learning in tertiary institutions in Hong Kong.
Decisions as to what constitutes good practice and the selection of relevant examples
were made as follows:

• A conceptual framework was developed, as outlined in Section 2.2.

• Eight documents were prepared, one for each tertiary institution, listing all of the
commendations that it received in the latest-round Teaching and Learning Quality
Process Review (TLQPR) Report. These commendations were categorised under
Sections 2.2.1 to 2.2.4.

• The appropriate document was then sent to each institution, which was asked to
consider the following:
– Whether the TLQPR Report commendations reflected exemplary practice within

the institution.
– Whether there were other practices within the institution that might have been

overlooked by the Review Panel or developed since the TLQPR visits.11

• Institutions were given a deadline for responding, and following receipt of their
responses, the Professional Secretary for the project visited each institution for a
discussion with personnel who had been nominated by the institution. The
discussions aimed at clarifying details of practices that would inform the Handbook
entries.

• Following these visits, a draft document was developed for subsequent discussion
by the Editorial Committee, after which the final document was written.

Some further remarks concerning the status of the descriptions in the Handbook
may be useful. Firstly, the material that is presented is not necessarily authenticated
by research or evaluative data that testifies to the efficacy of the practices described
– though such data does exist in some cases. To demonstrate convincingly that a
particular practice or set of practices leads to enhanced educational outcomes is
difficult. Ultimately, the educational outcomes that matter are those related to the
quality of graduates: the knowledge and abilities they possess. Accurately measuring
such outcomes is not easy, and even where there are indications that outcomes have
been enhanced, it is difficult to state with confidence that this is as a result of specific

11 Over the course of a two-day visit to a campus, the TLQPR Panel was obviously only able to meet with a
sample of units, and thus may have missed noteworthy and commendable activity. Further, as the TLQPR
visits took place in June 2002, it is likely that significant developments – quite possibly triggered by the
visits – had taken place in the interim.
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practices within the broad milieu to which students are exposed. Correlation should
not be confused with causality.

Secondly, material is included in this Handbook primarily on the basis that it is
consistent with the value positions derived from the TLQPR Reports’ overall as well
as specific commendations. The material that is included is also consistent with the
higher education research literature – alluded to in the previous paragraph – that is
concerned with the investigation and description of environments that effectively
facilitate desirable student learning outcomes. This is not surprising, as the growing
volume of such research in Hong Kong is having an increasing impact on the forming
and reforming of educational practice.

Finally, the material in this Handbook is anonymous in that institutions are not
named. This has the advantage of preventing the construction of what would be a
misleading league table based on the number of times that each institution is
mentioned. Tertiary institutions in Hong Kong are varied in terms of their history,
size, mission and culture. What works in one institution may not in another. On the
other hand, universities can learn from one another, and good practices on one
campus, regardless of which campus that might be, can suggest productive directions
for developments on another.




